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•	 The published research evidence  
base in relation to child exploitation,  
extra-familial harm and other related  
areas, including relevant literature  
reviews, national reviews, evaluations and 
research

•	 Key learning from the first three years of 
the Tackling Child Exploitation (TCE)  
Support Programme, working with local  
areas and multi-agency partners on  
responding to child exploitation and  
extra-familial harm

•	 Consultation carried out specifically to 
develop the Practice Principles.

As the Principles are intended to be high-level 
and applicable to all professionals involved in 
responding to child exploitation and  
extra-familial harm, each one covers a  
relatively wide area of knowledge and learning. 
This summary does not, therefore, claim to be a 
comprehensive, systematic review of all  
available literature for each principle, which 
would be neither feasible nor appropriate in the 
context of the development of the  
Practice Principles. The approach to reviewing 
the research evidence involved a) broadly  
mapping the evidence territory including  
academic research and grey literature and b) 
screening and reviewing the evidence based on 
quality and robustness plus relevance to both 
child exploitation and extra-familial harm as 

well as the principle in question. The summary 
was peer reviewed by a leading expert in this 
field.

The aim of this paper is to provide an  
overview of the key issues by summarising the 
most salient points from the review process, 
considered specifically in relation to their  
relevance and application to responding to 
child exploitation and extra-familial harm.  The 
inclusion of research or its conclusions in this 
summary does not infer that it is endorsed or 
validated by Government. 

Additional research and policy documents, 
identified in a high-level scoping review of  
literature published between 2023 and 2025, 
have been integrated into this updated version.

For each Practice Principle, this Research  
Summary outlines:

•	 what the Practice Principle means in  
the context of child exploitation and  
extrafamilial harm and how it is being 
defined

•	 why it has been chosen to be a Practice 
Principle (including the relevant policy 
context)

•	 what difference implementing the  
Practice Principle could make when  
responding to child exploitation and  
extra-familial harm.

Introduction and overview
This research summary sets out the evidence underpinning the eight Practice Principles. 
The Principles are evidence-informed (Research in Practice, 2003), integrating research 
evidence with the expertise of professionals and those with lived experience of the  
issues1 through engagement with three key sources of evidence:

1 This strategy is designed to avoid the risks that arise from reliance on a narrow discourse of 
‘evidence’ in complex service contexts (see Greenhalgh, 2012).  
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Summary

All children are entitled to the support and protection of a child-centred response. Prioritising  
this within the context of child exploitation and extra-familial harm is particularly important  
because, too often, this has not been the case. Putting children and young people first, and as the 
focus of decision making, is at the heart of a child-centred approach. This includes seeing the child 
or young person behind the presenting behaviours, i.e. considering them holistically, including their 
family circumstances, trauma, physical and mental health, identity and experiences of structural 
inequalities.

A child-centred response must span the full spectrum of support, from prevention and early  
help through to specialist services, and include those children and young people who are in or  
leaving care. This approach may also need to be part of any transitional support – neither trauma 
nor young people’s development stops at the age of 18 and those facing exploitation and  
extra-familial harm may need support into adulthood.

Ensuring a child-centred response may be challenging if the child or young person is causing  
harm to others. However, it is very important to ensure that children and young people are not 
excluded from support and protection where a multi-agency, early help or criminal justice response 
is required. This means understanding the needs and vulnerabilities that might be underpinning 
harmful behaviours, as part of managing risks. This aligns with the Child First approach advocated 
within youth justice and policing, and the needs-based approach of children’s social care.

What does putting children and young people first mean?

As noted in the Practice Principle description above, putting children and young people first  
means taking a holistic and child-centred approach, one that is tailored to each individual child or 
young person and the context of their lives. This is not a new concept, though it can be one that is 
challenging to implement in the context of child exploitation and extra-familial harm.

Working Together emphasises that ‘practitioners should take a child-centred approach to meeting 
the needs of the whole family’. It explains that this means ‘the welfare of children is paramount and 
that they are best looked after within their families, with their parents playing a full part in their lives, 
unless compulsory intervention in family life is necessary (Department for Education, 2023a p.11). A 
child-centred approach is also reflected in Article 3 of the United Nations Convention on the Rights 
of the Child, which establishes the primacy of the best interests of the child in all actions affecting 
them (United Nations, 1989). The specific term ‘child first’ is most frequently used in relation to the 
youth justice system in England and Wales, with a framework of four tenets:

•	 The ‘as children’ tenet emphasises the need for services to be child-focused, taking into  
account the experiences, needs and potential of each individual child.

1. Responses to child exploitation and extra-familial 
harm must... put children and young people first
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•	 The ‘building pro-social identity’ promotes each child’s capacities and strengths to foster a 
pro-social identity in the community.

•	 The ‘collaborating with children’ focuses on encouraging children’s active participation while 
also fostering engagement and wider social inclusion.

•	 ‘Diverting from stigma’ minimises criminogenic stigma from contact with the youth justice 

system (YJB, 2022).

Though presented with primary reference to those being worked with in youth justice settings, as 
the Youth Justice Board (YJB) for England and Wales observes, it holds clear wider resonance: Child 
first goes beyond the youth justice system’ (Youth Justice Resource Hub, 2022).

Why is putting children and young people first a Practice Principle?

Whilst important progress has been made in relation to recognising the importance of  
child-centred approaches in recent years - through, for example, the move to seeing sexually  
exploited children as victims or the move towards a ‘child first’ approach within youth justice  
(Taylor, 2016; Youth Justice Board for England & Wales, 2021) - Child Safeguarding Practice Reviews 
(and previously Serious Case Reviews) and research evidence show the need for continued  
progress in relation to the practical implementation of a child-centred approach (Case & Haines, 
2021; Beckett & Lloyd, 2022; Crest Advisory, 2025). 

Both research and practice evidence indicate that the implementation of a ‘child first’ or 
child-centred approach can vary considerably across cases of child exploitation and  
extra-familial harm, depending on the nature of the harm and the presenting features of the  
affected child or young person. For example, where some children and young people have been 
subject to negative stereotypes based on their sex, ethnicity or disability:

•	 Girls tend to be more visible in consideration of sexual, rather than criminal, forms of harm, 
with the reverse being true of boys (Beckett & Lloyd, 2022).

•	 Boys are more likely to be seen as sources of harm than those experiencing harm  
(Bernard, 2019).

•	 Black children are at heightened risk of having their needs and rights undermined through 
adultification bias, that fails to recognise their innocence and vulnerability (Davis & Marsh, 
2022).

•	 Conversely, children with disabilities are more likely to be infantilised by professionals  
(Franklin et al., 2015).

Children and young people do not, of course, have only a singular identity. They can experience 
challenges to the realisation of their rights that relate to multiple aspects of their lives. This  
includes, for example, the concurrent influences of gendered and racialised discourses on  
responses to Black children and young men (Ackerley & Latchford, 2017; Bernard, 2019, Brodie et al., 
2024; Child Safeguarding Review Panel, 2025).

The degree to which a welfare-driven response is prioritised can also vary according  
to practitioner’s perceptions of power and control, which commentators have suggested are  
unhelpfully influenced by an ‘idealised victim’ mentality that is premised on observable innocence, 
passivity and lack of understanding (Beckett, 2019; Marshall 2024). Those who fail to adhere to
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these ‘standards of victimhood’ – such as those exercising any degree of agency or choice or  
‘receiving something’ as part of the abusive encounter, can be seen as ‘making active lifestyle 
choices’ and, by default, as somehow less in need of a welfare-driven response than those who 
are seen to be groomed or controlled by others (Warrington, 2013; Hallett, 2017; Woodiwiss, 2018; 
Beckett & Lloyd, 2022; Espeute & Lanskey, 2023). 

Research also demonstrates shortcomings in the practical application of a child-centred approach 
when a child or young person is both causing and experiencing harm (Firmin, 2017; Lloyd et al., 
2020). This can include instances of directly harming other children and young people, introducing 
other children to exploitative contexts, or committing other offences (criminal damage, theft, etc.) 
within the context of the abuse they are experiencing (Firmin et al., 2022). As Beckett and Lloyd 
(2022, p. 64) observe: ‘Such instances require us to hold in tandem their support needs around the 
harm they have experienced, while simultaneously responding to their role as an instigator of harm, 
and ensuring others are protected from such harm. Managing these tensions requires a nuanced 
approach that moves beyond a victim / perpetrator conceptualisation and prioritises the child over 
the perpetration.’ Research suggests this cannot be realised simply by adding Extra-Familial Risk 
and Harm panels or adopting new frameworks; it requires conscious and continuous negotiation 
and rebalancing of welfare vs justice approaches at system‑design and partnership levels (Firmin 
et al., 2024).

What difference could putting children and young people first make to responses to 
child exploitation and extra-familial harm?

Children and young people tell us how important it is to them that they are treated holistically so 
that professionals are able to understand the wider context of their lives rather than being defined 
by a ‘narrow and misdirected’ focus on their exploitation (Hallett, 2017, p. 2146; Hill & Warrington, 
2022). 

Putting a child or young person first means seeing beyond the harm they face, seeing them as a 
whole and working with them in a collaborative way that seeks to understand them, as they are, 
rather than defining them solely by (how we understand) what has happened / is happening to 
them (Warrington, 2016; 2017). It links closely with the Principle about respecting the voice and  
expertise of the child or young person, particularly in instances where there are differing opinions 
as to what is in ‘the best interests of the child’. Responding in a child-centred way means  
navigating differences of opinion between children, young people and professionals, whilst  
recognising that risk cannot always be eliminated (Hickle & Hallett, 2016). Working relationally and 
in a strengths-based way, ‘doing with’, not ‘doing to’ (Warrington, 2017; Warrington & Brodie, 2017; 
Lefevre et al., 2019), is a key way of putting this into practice and is particularly important in  
countering the abusive power dynamics of child exploitation and extra-familial harm.

Some research finds that partnerships still prioritise practice that targets children’s behaviour  
(e.g. their going missing, offending, non‑compliance) over addressing the social conditions of abuse 
(the social, cultural, economic and political structures that shape places and may facilitate or  
mitigate abuse). In high‑risk situations, welfare agencies, including social care, early help and third 
sector organisations, can defer to policing-led approaches that target individuals rather than  
environments. As a result, a child’s best interests (safety, welfare, rights) can be subordinated to 
achieve crime control objectives (Owen & Lloyd, 2023). This Principle reminds professionals that, 
even when a child or young person has committed a crime, they must still be treated as a
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child; they are more than their actions or behaviours. This does not mean the need for criminal  
justice responses is ignored, but that any consideration of these should also attend to the safety 
and wellbeing of the child, ensuring that those concerns remain paramount throughout. This is 
explicit in the youth justice approach ‘child first, offender second’ (Taylor, 2016), a premise that is 
echoed in both guidance and emerging approaches to child exploitation and extra-familial harm 
(see, for example, the extended text version of the Child Sexual Exploitation Guidance (Beckett et 
al., 2017) or the Contextual Safeguarding framework for responding to extra-familial harm (Firmin, 
2017)).
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Summary

Children, young people, parents and carers can face discrimination in a number of ways, including 
racism, sexism, classism, ageism, homophobia, transphobia and ableism, amongst others.2 Latest 
data shows that disparities continue to exist between ethnic and social groups in a number of  
areas, including safeguarding, childhood outcomes, and criminal justice. 

Inequality and marginalisation can be both a driver for, and a consequence of, exploitation and 
extra-familial harm, and professional efforts can inadvertently reinforce inequity.3 An effective  
response therefore attends to both the interpersonal discrimination and inequalities facing  
children and young people, parents and carers, communities and many of the professionals  
supporting them. Addressing this means creating an inclusive culture for professionals and those 
they support, in which everyone is respected, and no one is excluded or discriminated against on 
the basis of protected characteristics. It requires those who do not face discrimination to ensure 
that marginalised voices are heard and injustice is not tolerated.

What do we mean by inequalities, exclusion and discrimination?

In essence, this Practice Principle is about upholding basic human rights as set out in the Universal 
Declaration of Human Rights (UDHR), which states that, ‘All human beings are born free and equal 
in dignity and rights’ (United Nations, 1948). Being inclusive is a fundamental element of being a fair 
and equal society and applies to children and young people as well as adults. The Equality Act (2010) 
set out nine protected characteristics and brought legal grounds for challenge for any individual 
experiencing discrimination. Although inequalities, exclusion and discrimination can be experienced 
by individuals separately, there are also multiple overlapping and intersecting relationships between 
them, which are ‘unpacked’ in the evidence set out below.

Why is recognising and challenging inequalities, exclusion and discrimination a Practice 
Principle? 

The reality of children and young people’s lives are such that their experiences often straddle  
multiple aspects of identity. Inequalities, exclusion and discrimination can be experienced in  
multiple and intersecting ways by different groups and individuals.4 The reasons for this are  
complex and multi-faceted. Drivers of inequalities include systemic and structural issues (such as 
poverty and poor health) that have been shown to increase levels of need and harm and are  
experienced differentially, for example, by some minority groups (Featherstone et al., 2018; Marmot 
et al., 2020; Bywaters & Skinner, 2022). 
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2. Responses to child exploitation and extra-familial 
harm must... recognise and challenge inequalities, 
exclusion and discrimination

2 This is not an exhaustive list of all discrimination, and it should not be assumed that those mentioned are more important than any not  
specifically mentioned.

3 It is recognised that ‘equality’ and ‘equity’ are connected but distinct terms (both promote fairness - equality aims to achieve this through 
treating everyone the same regardless of need, while equity aims to achieve this through treating people differently depending on need).

4 American civil rights advocate Kimberlé Williams Crenshaw coined the term intersectionality (or intersectional theory) in 1989. It is the study of 
overlapping or intersecting social identities and related systems of oppression, domination, or discrimination. In her seminal work, she explores 
the intersection of patterns of racism and sexism in the case of violence against women of colour (Crenshaw,1991).
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In terms of the link with the Practice Principles, the evidence shows that certain groups of  
children and young people are more likely to experience inequality, exclusion and discrimination. 
These experiences can be associated with heightened risk of child exploitation and extra-familial 
harm (remembering that association does not mean causation) and can also influence the  
responses children and young people receive (Ofsted, 2018; Just for Kids Law, 2020; Billingham & 
Irwin-Rogers, 2022; Commission on Young Lives, 2022). This has implications for those involved in 
responding to these forms of harm. Firstly, in being alert to the strengths and limitations of data 
and the ways that data systems can mirror inherent biases and perpetuate discrimination (Wroe 
& Manister, 2024). Secondly, in being able to recognise and know how to challenge inequalities, 
exclusion and discrimination where they arise (Child Safeguarding Review Panel, 2025). Thirdly,  
exclusion and discrimination operate inside “offers of care”; when staff are largely white and  
middle‑class, and when practice is highly procedural, young people experience this as exclusionary 
and untrustworthy (Marshall, 2024).

It is important to be aware of the power of data; it is not neutral. Administrative data is used to 
provide the information that underpins key decision-making both locally and nationally, such as 
understanding levels of risk for an individual or local area or to plan resource allocation accordingly. 
Therefore, decisions about what data is or is not collected, how it is collected and analysed, have 
far-reaching consequences (Godar, 2020; Godar, 2021a). The systems in place to capture data are 
imperfect – they can mask, simplify and omit; data can be incorrectly collected and inputted;  
certain groups can be disproportionately over or under-represented and the data that is put into 
the system can reflect assumptions and biases (Godar, 2021b). 

For example, certain minority groups, children or young people who have been looked after by 
the state and / or have special educational needs and disabilities (SEND) are disproportionately 
represented within the justice system (Lammy, 2017; Commission on Young Lives, 2022; Day et 
al., 2024). Research into data that was collected in London about young people associated with 
gangs, commonly known as the ‘gangs matrix’, is another example of this. Racial bias in police 
surveillance operations was found to be influencing responses to serious youth violence and ‘gang 
association’. For example, the disproportionate targeting of young, Black and minority groups had a 
significant and lasting impact on education and employment opportunities for these young people 
(Williams & Clarke, 2018).

Exclusion from mainstream school has been identified as one of the critical factors in relation  
to some children and young people’s experiences of harm, including child exploitation and  
extra-familial harm. It was found to be a common factor in 17 out of 21 serious cases reviewed, 
where children and young people were either harmed or died (The Child Safeguarding Practice 
Review Panel, 2020), with permanent exclusion noted to be a ‘tipping point’ in each case, whilst 
acknowledging again that association does not imply causation. The evidence base demonstrates 
that exclusion rates vary. Timpson’s (2019) review of school exclusions, for example, notes how  
children and young people with certain types of special educational needs, those classed as  
‘children in need’ and those eligible for free school meals are disproportionately represented. The 
review also shows that exclusion rates can vary by ethnicity, with some ethnic groups (including 
Bangladeshi and Indian children) associated with lower rates of exclusion and others (in particular 
Black Caribbean and Mixed White and Black Caribbean pupils) more likely to experience exclusion 
(Timpson, 2019). Department for Education statistics also show high exclusion rates for pupils of
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Gypsy/Roma and Traveller or Irish Heritage ethnic groups but note the need to treat those figures 
with caution ‘as the population is relatively small’ (Department for Education, 2018). Consideration 
of racial disproportionality in school exclusions has been found to not be routinely embedded in 
professional practice, and discussions of racism were often characterised by defensive responses, 
constraining exploration of the links between exclusion outcomes and heightened risks of CCE 
(Youth Justice Board, 2022). Some authors have raised the question of whether discrimination and 
adultification contribute to the disproportionality that can be seen in the data (Gill et al, 2017; 
Graham et al, 2019).

Recent studies have explored the ways in which the concept of adultification (whereby ‘notions  
of innocence and vulnerability are not afforded to certain children,’ (Davis & Marsh, 2022 p.122) 
manifests. It ‘erases the essence of childhood innocence and replaces vulnerability with culpability’ 
(Davis, 2022 p.10). While adultification can impact children differently based on their personal and 
social demographics, research suggests that Black children are at an increased risk of experiencing 
this form of bias (Davis & Marsh, 2022), which may result in them being disproportionately  
represented in the data. In relation to Black girls, for example, evidence suggests that  
professionals held racialised stereotypes of them being ‘strong’ and ‘aggressive’, leading to the 
assumption they were less in need of support, protection and nurture (Epstein et al., 2017).

It is important that those involved in responding to child exploitation and extra-familial harm are 
alert to the issue of adultification (Davis & Marsh, 2022), which links closely to the Practice  
Principle of putting children and young people first. Legal protections for those aged under 18 are 
purposefully designed to ensure their safety and wellbeing is prioritised. This is especially  
important to remember if a young person is both a victim and instigating harm. 

Other examples of why this Principle is important in the context of child exploitation and  
extra-familial harm include the documented gendered view of the types of exploitation and harm 
that affect children and young people, i.e.: 

•	 girls are more likely to be seen as victims of child sexual exploitation or trafficking than boys

•	 boys are more likely to be seen as being involved in gangs and violence than girls  
(McNaughton-Nicholls et al., 2014; Leon & Raws, 2016; Mythen & Weston, 2024).

Children and young people with SEND also experience discrimination. They can be infantilised and 
there remain significant gaps in professionals’ knowledge of learning disabilities and how these 
might intersect with child exploitation and extra-familial harm (Franklin et al., 2015; Allnock & 
Soares, 2025).

What difference could recognising and challenging inequalities, exclusion and  
discrimination make to responses to child exploitation and extra-familial harm?

The protected characteristics represent broad and multi-faceted groups. For example, children 
and young people with SEND include those with speech, language and communication needs,  
autistic spectrum disorder, social, emotional and mental health problems, and physical and  
sensory disabilities,5 each of which covers a broad spectrum of conditions. Arguably, it is difficult 
for all professionals to be experts on all aspects of all minority groups. However, demonstrating 
anti-discriminatory practice is critical, as the following quote highlights:
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‘Once we are able to accept that racism and wider discrimination are present within [the]  
safeguarding responses we offer to children, we can move past the “good intentions” of  
professionals and service interventions and instead focus on the impact racism and discrimination 
can have on the children we have a duty to safeguard and protect.’ (Davis & Marsh, 2022, p.126).

The importance of recognising and challenging assumptions and biases is critical. This will help to:

•	 support a child-centred approach and ensure that safeguarding all children and young  
people is prioritised

•	 minimise the risk that experiences of exploitation and extra-familial harm are misinterpreted 
or remain hidden

•	 ensure data collection and use does not contribute to disproportionality and discrimination. 

Working in this way can take multiple forms, such as anti-racist practice (Tedam, 2022), promoting 
active allyship (Melaku et al., 2020) and demonstrating cultural sensitivity and inclusion in practice 
(Bowyer, 2015). It speaks to taking responsibility for one’s own practice with children, young people, 
parents / carers and communities, as well as with colleagues, and invites consideration of who is 
under and over-represented in responses to child exploitation and extra-familial harm. This is key 
to being able to start developing trust and meaningful relationships with all children and young 
people, which Practice Principle 4 shows is so important to improving safety.
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Summary

All children and young people have the right to have a say about matters that affect them and be 
heard in decisions made about them. Listening to, hearing and responding to what children and 
young people are communicating (remembering that communication does not have to be verbal) 
helps to build trusting relationships and helps professionals to better engage children and young 
people. This in turn can increase their safety; participation is a core part of protection.  

Respecting the voice, experience and expertise of children and young people means ‘working 
with them’ rather than ‘doing to them’; involving them in decision-making wherever possible and, 
where decisions cannot align with their wishes (for safety reasons, for example), having honest 
conversations around this. These behaviours form the basis of meaningful participatory practices. 
A child-centred approach to participation provides opportunities for children and young people 
to exercise control and choice. This is a powerful and practical way of inverting the coercion and 
manipulation associated with child exploitation and some forms of extra-familial harm. 

Children and young people’s voices should be heard at all levels of safeguarding systems to  
influence decision-making about their own support, as well as at strategic level.  

Particular attention must be paid to children and young people whose voices are sometimes  
under-represented or overlooked. These might include – but are not limited to – disabled children 
and young people, unaccompanied asylum-seeking children and young people, those placed far 
from home, those with complex mental health needs, those with no recourse to public funds and 
children and young people from ethnic minority groups.

What does respecting the voice, experiences and expertise of children and young people 
mean?

This Practice Principle is about recognising children and young people’s right to have a say about 
matters that affect them, as reflected in conventions, legislation and guidance, both internationally 
and nationally (UNCRC, Children’s Act, 1989 and Equality Act, 2010). As Working Together outlines, 
‘Anyone working with children should see and speak to the child, listen to what they say, observe 
their behaviour, take their views seriously, and work with them and their families and the people who 
know them well when deciding how to support their needs' (Department for Education, 2023a p11).

Why is respecting the voice, experiences and expertise of children and young people a 
Practice Principle? 

There is wide recognition and acceptance by professionals that ‘child or youth voice’ is important 
within services that work with children and young people, an example being the Families First  
Partnership Programme guide states participatory practice and co-designing with children and 
families should be at the heart of new service design (DfE 2025). However, research indicates that 
the involvement of children in decision-making about issues that affect their own lives can be 
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limited within the field of safeguarding and that feeling heard is often not the reality experienced 
by young people who are accessing related services (Cossar et al., 2016; Dixon & Baker, 2016;  
Warrington, 2016; Diaz et al., 2019; Dillon, 2019; Brodie, 2022). As Hill and Warrington (2022, p. 180) 
observe, ‘this is particularly true within the field of child safeguarding where protection and  
participation rights have long been noted as uneasy bedfellows.’ 

Research identifies a number of different factors that can act as barriers to children and  
young people being able to share their views and experiences. This includes children and young 
people feeling judged and blamed for the abuse they have experienced, not feeling listened to, 
understood, or afforded sufficient time to build the trusting relationships with professionals that 
might enable them to express their views (Cossar et al., 2016; Hallett, 2016; Warrington, 2016; 
Beckett et al., 2017; Allnock, 2018). Children and young people may also have concerns about  
professionals’ ability to keep them safe, fears that research has shown can be well founded in  
cases of child exploitation and extra-familial harm (Beckett et al., 2013; Beckett & Lloyd, 2022). 
They may also hold anxieties about whether professionals will safely and sensitively manage their 
information and any negative implications of a failure to do so (Warrington, 2013; Wroe & Lloyd, 
2020; Marshall, 2024). Research also shows that engaging with services can erode their sense of 
agency and control (Warrington, 2013; 2016) and, in doing so, replicate the harmful power dynamics 
of abuse, an observation that has been particularly highlighted in relation to engagement in  
criminal justice processes (Beckett & Warrington, 2015).

Research also documents a number of issues that can act as barriers to professionals  
embedding the voice of the child or young person, in both individual practice and strategic  
responses. Developing meaningful participation processes in services and systems requires giving 
over control and power. This can feel risky, both for individual professionals and the agencies within 
which they are working (Williams, 2021; Hill & Warrington, 2022). The views of children and young 
people may not align with those of the professionals working with them. Writing in the context 
of CCE, Marshall (2024) argues that practitioners must take seriously young people’s accounts of 
both their involvement in criminalised activity and their responses to practitioners, as strategies 
for surviving poverty and structural violence, not just as offending behaviours. Marshall and  
others observe that current practice more easily respects children’s voices when they align with 
adult expectations (e.g. narratives of being “trapped” and coerced; Beckett, 2019). When young 
people downplay exploitation or emphasise choice / benefits, their expertise can be discounted, 
and they can be more readily constructed as offenders and/or not in need of support.

Research demonstrates the need for sensitivity in such situations, balancing the need for  
protection alongside the need to avoid invalidating a child or young person’s views and  
understandings of, and sense of control over, their own life (Warrington, 2016; Lefevre et al., 2017). 
This can be a particularly difficult tension for professionals to hold, and one that requires  
supportive supervision and management structures (Beckett et al., 2017). Research shows that 
children and young people are not unaware of statutory safeguarding obligations and do  
understand that decisions may need to be made that do not align with their wishes or  
preferences. It shows that the implementation of such decisions does not necessarily undermine 
their willingness to engage with professionals, so long as such decisions are clearly communicated 
and explained (Warrington, 2013).

Additionally, professionals have duties and processes, such as assessments and timeframes to
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fulfil, that can mitigate against their ability to create the conditions that support the promotion 
of the voice of the child or young person, meaning that, ‘children feel (often with good cause) that 
professionals struggle to balance their need for protection and guidance with their right to a voice 
and to make agentic choices about their own lives’  (Lefevre et al., 2017 p. 2458).

The serious nature of child protection issues, like exploitation and extra-familial harm, can be felt 
to limit or exclude the possibility of enabling children and young people’s rights in decision making, 
because the urgency of putting protective measures in place takes over as the paramount driver 
(Tisdall, 2017; Warrington & Larkins, 2019, Whittington, 2019).

Whilst not denying the tensions that can exist in concurrently attending to issues of participation 
and protection, there is increasing recognition of the need to move beyond an ‘either / or’  
approach, to recognise the ways in which participation can in and of itself be protective  
(Lansdown, 2012; Lefevre et al., 2017; Warrington & Larkins, 2019; YRAP, 2021). As Warrington and 
Larkins (2019, pp. 134-136) summarise, ‘protection must not be considered distinct from  
participation: recognising the latter (information, expression and influence) as a necessary  
component of protection. Children’s protection from abuse is dependent on cultures  
(organisational, community or state based) which respect and amplify children’s “voices” thus  
challenging cultures of silence and impunity in which abuse flourishes.’

Although recognising the need for better participatory practices generally in relation to child  
exploitation and extra-familial harm, research also illustrates how particular groups of children  
and young people can be particularly disadvantaged in this regard. This includes children and 
young people with disabilities, whose ability to share their views and experiences is often  
under-estimated or denied (Franklin & Smeaton, 2018). Research has also highlighted the need for 
workers to feel comfortable to talk with young people and name issues of race and racism, so that 
it can inform more effective interventions (Wainwright & Larkins, 2019; Child Safeguarding Practice 
Review Panel, 2025). Moreover, as young people transition into adulthood, referral-based systems 
exclude cohorts from safeguarding measures due to adult-lead panels and case-talk dominated 
practices (Huegler et al., 2024). In light of the documented additional barriers to participation for 
these, and other groups, it is particularly important that questions about ‘who is participating’ are 
embedded into participatory efforts, to ensure that such efforts to do not inadvertently replicate 
existing exclusionary practices (Morrow, 2001; Hinton, 2008; Hart, 2009; Firmin et al., 2024).

What difference could respecting the voice, experiences and expertise of children and 
young people make to responses to child exploitation and extra-familial harm?

Beyond realising their right to have a say about matters that affect them, recognising power  
dynamics and reconsidering traditional hierarchical structures enables children and young people’s 
voices, experiences and expertise to inform efforts to safeguard them from harm (Winter et al., 
2017; Featherstone et al., 2018). This is important at all levels of agencies and partnerships (Godar, 
2015; Thomas, 2015), to ensure that both individual and collective responses are rooted in the lived 
realities of children and young people’s lives.

In promoting the idea of working with children and young people as partners in their own care,  
participative approaches create openings to enhance their safety and wellbeing, and ensure  
services are fit for purpose (Beckett & Warrington, 2015; Williams, 2021, Beckett and Warrington, 
2024; Huegler et al., 2025). Learning from children and young people helps build an understanding
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of what might most helpfully attend to any risks, harms and needs, but also what strengths and 
resources can be drawn upon in doing so.

Creating room for children and young people’s voices is also critical in challenging the stigma  
and silencing of abuse (Pearce, 2018). Respecting the voice, experiences and expertise of children 
and young people lets them know their experiences and needs matter and, in doing so,  
counters the abusive power dynamics which subjugate their choice, control and voice. It also  
creates a foundation for establishing meaningful relationships and developing trust, the  
importance of which is outlined in Practice Principle 4.
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Summary

Being strengths-based and relationship-based means seeing a child or young person holistically 
and identifying their strengths and assets and the positive factors in their lives, rather than just 
seeing them as at risk, being harmed or causing harm to others. It also means understanding and 
using the positive power of relationships as a way to support growth and change.  

Working in this way, particularly in the context of child exploitation and extra-familial harm,  
requires professionals to exercise power with care, recognising that children, young people,  
parents, carers and wider family networks may feel worried, upset or angry with professionals. 

Strengths-based and relationship-based approaches can help ensure safeguarding activity  
moves beyond a focus on risk and behaviours to include building genuine connections and  
relationships with children and young people – and those who care about them. Enabling  
practitioners to develop a more nuanced understanding of children’s lived experience, can  
enhance their protective outcomes, safety and resilience-building capacity.  

Being strengths-based and relationship-based is important in inter-agency working too, where 
their effectiveness depends upon consistent modelling and promotion by management and  
leadership structures. Strong multi-agency relationships can enable closer alignment and  
coherence, and may support effective information sharing and resource allocation, which can  
help to ensure children and young people receive the most effective support at the right time. 

What do we mean by relationship-based approaches?

Relationship-based practice is a term widely used in social work, but is not well-defined or  
operationalised (Ruch, 2020). In essence, it is a way of working that acknowledges the centrality of 
relationships in people’s lived realities; humans are fundamentally relational beings (drawing from 
psychoanalytic theory (Hollis, 1964)). Everyone has past experiences of relationships that can  
impact on future ones (Ruch, 2005). This means that when professionals are working with children 
and young people, and their parents / carers, those relationships are also being influenced by a range 
of other relationships in that person’s life, for example, with family or peers (Ruch, 2018). The inherent 
complexity and multifaceted nature of human behaviour require individualised engagement with 
the underlying determinants of experiences, including trauma, rather than reliance upon procedural 
responses (Parton, 2012; Ruch, 2005).

Therefore, a relationship-based approach refers to positive and purposeful relationships across  
socio-ecological levels.  This recognises both the interpersonal relationships between children, young 
people, parents / carers, communities and professionals, and the meso- and macro-level  
collaboration between professionals within and across agencies, sectors and geographical areas. 
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What do we mean by strengths-based approaches?

Working in a strengths-based or asset-based way means focusing on individuals' strengths 
(including personal strengths and social and community networks) and not on their deficits 
(Saleebey, 1996; SCIE, n.d.). It is an established concept within safeguarding adults (Care Act  
Guidance, 2014). The concept originates from a core belief that humans (and, by extension,  
organisations) have the capacity for growth and change (Early & GlenMaye, 2004; Pulla & Francis, 
2014). Strengths-based approaches avoid deficit model thinking, which sees the individual and 
their actions as the problem; seeing them instead as part of the solution, utilising their strengths, 
skills and interests (Morgan & Ziglio, 2007). These messages are consistent with the research  
evidence on what children and young people value in relationships with professionals. The  
importance of being listened to, respected and treated holistically, and being seen as ‘more than 
the harms they face’ are central themes in the evidence from young people themselves (see  
Practice Principles 1 and 3). 

Why is responding to child exploitation and extra-familial harm in a strengths and  
relationship -based way a Practice Principle?

Positive relationships are described as the ‘golden thread’ in children’s lives (Care Inquiry, 2013)  
and the foundation of effective professional practice with children, young people and their families  
(Trevithick, 2003; Mason, 2012; Beckett et al., 2015; Lefevre et al., 2017). In the context of child  
exploitation and extra-familial harm, relationships between adults (whether parents, carers,  
professionals or community members) and children and young people can form a key part of  
protective responses (Owens et al., 2020). When these relationships build on the strengths, skills  
and resilience of those affected by these types of harm, this capacity for protection can be further 
amplified.

The research evidence consistently documents the importance of developing ‘trusted relationships’ 
between young people and professionals (Berelowitz et al., 2012; Coffey, 2014; Lefevre et al., 2017; 
Lewing et al., 2018), showing that trusted relationships can:

•	 counter the coercion and manipulation that happens in the context of child exploitation and 
extra-familial harm (Hickle & Lefevre, 2022)

•	 contribute to resilience, as children and young people are increasingly able to seek support, 
advice and protection (Shuker, 2013; Bellis et al., 2017)

•	 help children and young people develop a sense of self and the capacity to recognise and value 
their own feelings that will make them less vulnerable to grooming and coercion in adolescence 
(Lefevre at al., 2017)

•	 help to overcome barriers to disclosure (Allnock, 2018) through reducing, for example, children 
and young people’s fear that they will not be believed (Crisma et al., 2004).

It is not just professional relationships that can have a protective effect on children and young  
people. There is evidence that peer relationships can also provide safety (Catalano et al., 2012,  
Allnock et al., 2022), as can parent-child, sibling and wider family relationships (Pike & Langham, 
2019).

Working in relational, strengths-based ways requires reflective management in order for practitioners
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to feel a coherent alignment between practice expectations and the context within which they work 
(Moriaty et al., 2015). This could include engaging with local networks to model these ways of working 
within and across agencies and cross-boundaries (Rapp et al., 2006; Ghate, 2015; Sebba et al., 2017).

The capacity and capability for professionals to work in these ways are shaped by the organisational 
climate, including government inspection, heavy focus on risk rating, default to policing solutions, 
regulation and audit culture, austerity measures and reduction in service capacity (Ferguson et al., 
2020; Firmin et al., 2024). This wider context has implications for responding to child exploitation  
and extra-familial harm. For example, there are limited opportunities in the safeguarding system for 
creative and flexible work with young people to experience support and engagement which is  
unconnected to their involvement in CCE and devoted to developing relationships of trust (Langhoff 
et al., 2024). 

There are a number of challenges to working in a relational and strengths-based way in the  
context of child exploitation and extra-familial harm. There can be tensions in relationships between 
children, young people, families / carers and safeguarding professionals, because of the statutory  
responsibilities and powers that child protection professionals hold (Lefevre et al., 2019).  
Practitioners may see disclosure and engagement with support as evidence of good character  
and genuine victimhood, whilst young people may experience those interactions as controlling,  
inauthentic and lacking shared race/class experiences (Marshall, 2024). These relational dynamics 
can determine whether children are seen as victims or offenders; while children’s strategic use of 
engagement or disengagement can be a way of managing risk and control in relationships (Marshall, 
2024). The negative impact of surveillance on relationships with young people is well documented 
(Wroe & Lloyd, 2020; Wroe & Manister, 2024), particularly where this interacts with class and race 
(Fine et al., 2003; see Practice Principle 2). 

There can be differences of opinion between all three groups. Professionals might not agree with 
views of children, young people and their parents / carers, but equally parents / carers might have 
different views from their children and / or professionals. Nonetheless, there is evidence to show that 
children and young people understand that adults have safeguarding responsibilities. What they 
want is to be informed and kept updated about decisions in an honest, transparent way (Hill &  
Warrington, 2022).

In relation to child exploitation and extra-familial harm, it is important to understand that  
experiencing these harms can have a range of negative impacts, including shame, guilt, fear and  
anxiety. As explored in Practice Principle 5, the trauma experienced can manifest ‘in behaviours  
ranging from violent hostility and passive aggression through to depression, avoidance, and  
withdrawal from engagement’ (Ruch, 2020, p.3). This can affect professionals, parents and carers as 
much as it can the children and young people affected by these types of harm.

What difference could working in a relationship and strengths-based way make to  
responses to child exploitation and extra-familial harm?

A strengths-based approach to assessments and interventions was identified by SCIE (Social  
Care Institute for Excellence, 2015) as one of the key principles to achieving better outcomes for 
children and families, and was found to be a core component of effective social work and family 
support in the overarching analysis of waves 1 and 2 of the DfE Innovation Programme in Children’s
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Social Care6 (Sebba et al., 2017; Fitzsimons & McCracken, 2020). One of the ways to realise this in 
practice is by moving away from deficit-based risk assessments in relation to child exploitation  
and extra-familial harm (Brown et al., 2017) and moving towards assessments that take a holistic  
approach to understanding the young person and their relationships in context (Munro & Lushey, 
2012; Beckett & Lloyd, 2022).

Implementing a strengths-based approach can be promoted by both structural (e.g. low  
caseload, low supervisors to case managers ratios) and practice components (e.g. strengths-based 
assessments and collaboration between practitioners and those being worked with) (Ibrahim et al., 
2014). Research demonstrates that a focus on relationships and behaviours enables the adaptation 
needed to respond more effectively to the challenges and opportunities of a complex system (Lowe, 
2021), a message that is highly relevant to the context and characteristics of the child protection 
and wider safeguarding system.

Child exploitation and extra-familial harm often occur in the context of relationships, i.e. in social 
interactions between children, young people and their peers, family members or adults not  
connected to their families (Pearce, 2009; Ungar et al., 2009; Cockbain, 2018; Hallett et al., 2019).  
For example, out‑of‑home care has been identified as a common intervention to Extra-familial Risk 
and Harm (EFRH), based on the assumption that removing a young person from the environment in 
which harm occurs will increase their safety. However, this approach can also disrupt protective  
relationships within families and communities, potentially undermining relational forms of safety 
(Firmin et al., 2024). TCE’s Joining the Dots framework (TCE, 2022) emphasises the need to recognise 
the manipulative, coercive and controlling nature of many of these relationships. This strengthens 
the imperative to respond in ways that actively counter these types of harm, by working in a  
relational and strengths-based way.

6 Evaluation of the Innovation Programme recommends local areas develop strengths-based practice frameworks. Common to the approaches 
to practice within the most effective projects, from large-scale system change projects to much more targeted services, were:

•	 the centrality of building consistent, trusting relationships, and providing time for this

•	 the focus on bolstering and leveraging strengths and resources to identify solutions

•	 working together to support progress towards positive outcomes

•	 the provision of multi-faceted support to address multiple needs and issues in a holistic, coherent, and joined-up way (Fitzsimons &  
McCracken, 2020, p .4).
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Summary

An effective response to child exploitation and extra-familial harm requires a collective  
understanding of how trauma impacts on development and behaviour, and how individuals  
perceive and respond to threats and support. This means recognising the wide-ranging impacts 
of trauma and attending to non-verbal means of communicating an experience of trauma. It also 
means recognising how a professional’s and organisation’s decisions, language, processes and  
interventions can compound traumatic experiences and impact on a child or young person’s  
engagement and ability to develop trusting relationships. Enabling children and young people to 
exercise voice, choice and control (all of which are undermined by trauma) is important, as is a  
recognition that ‘non-engagement’ or ‘negative’ coping strategies may be a direct or indirect  
result of trauma. 

Responses to child exploitation and extra-familial harm need to consider trauma on three different 
levels: 

•	 The direct trauma children and young people – and potentially their parents / carers, wider 
family and social networks – have experienced, both from the harms and (potentially) from 
the professional response to those harms.

•	 Trauma that can impact individuals and wider communities, stemming from shared  
experiences such as serious violence.

•	 The vicarious, or secondary, trauma that can impact those working to support and protect 
traumatised individuals, often in distressing circumstances. 

What do we mean by trauma?

Trauma is defined as an event, series of events, or set of circumstances experienced by an  
individual as life-threatening or physically / emotionally harmful, that has lasting adverse effects on 
an individual’s functioning and mental, physical, social, emotional or spiritual wellbeing (Huang et al., 
2014). This definition has recently been included in the ‘Working Definition of Trauma-Informed  
Practice’ published by the Office for Health Improvement and Disparities. This working definition  
recognises that 'trauma can negatively impact on individuals and communities, and their ability to 
feel safe or develop trusting relationships with health and care services and their staff' (OHID, 2022).

Traumatic events affect individuals differently and experiences of trauma are diverse, subjective 
and not easily categorised (Bateson et al., 2019). The frequency and duration, as well as when and 
how trauma is experienced, are key variables that professionals need to consider when working with 
children and young people who may have experienced trauma (Finkelhor & Browne, 1985; NICE, 2005; 
Kisiel et al., 2009; NICE, 2018). Trauma can also be experienced at community level (Pinderhughes 
et al., 2015). For example, in the way a community is affected by serious youth violence and knife 
crime fatalities. Vicarious, or ‘secondary’, trauma can be experienced by professionals as a
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consequence of the emotional impact of their work (McCann & Pearlman, 1990). In thinking about 
responses to trauma, it is important to make the distinction between trauma-specific services and 
trauma-informed approaches:

•	 Trauma-specific services provide specialist therapy designed to treat the core symptoms of 
trauma (Harris & Fallot, 2001; Palfrey et al., 2022).

•	 Trauma-informed approaches aim to increase awareness amongst practitioners of the  
negative impact that trauma can have on individuals and communities, which can inhibit 
feeling safe or developing trusting relationships. Approaches that are trauma informed aim to 
enhance professional responses to those presenting with trauma, and to improve accessibility 
and quality by creating culturally sensitive, safe services that work collaboratively and seek to 
empower those using them and to avoid re-traumatisation (Office for Health Improvement and 
Disparities, 2022). It is important to note that trauma-informed approaches do not ‘treat’ the 
trauma itself (Asmussen, 2020).

Why is recognising and responding to trauma a Practice Principle?

Recognising the diverse potential impacts of traumatic experiences has led to the  
development of trauma-informed approaches, so that professionals are able to recognise and 
respond appropriately (D’Andrea et al., 2012). Due to the levels of harm, risk and danger that can be 
associated with children and young people’s experiences of exploitation and extra-familial harm 
(Berelowitz et al., 2013; Beckett et al., 2013), this has clear relevance for all those involved in  
responding to such harms. 

Of particular relevance to responding to child exploitation and extra-familial harm, experiences 
of trauma can affect how children and young people perceive and respond to both threats and 
support (Huang et al., 2014). They may seek to ‘protect’ themselves through angry, aggressive or 
avoidant behaviour (Van der Kolk, 2005; Van der Kolk, 2014; Levenson, 2017). This can have a  
significant impact on how children and young people are perceived and responded to by  
professionals, meaning that presenting behaviours can be misinterpreted or can become the sole 
focus of intervention. Childhood trauma can distort the child or young person's thinking about their 
social world, potentially leading to social isolation, low self-esteem, mistrust of others and  
problems of attachment, which in turn can have implications for how the child or young person 
engages with a professional. These emotional and psychological reactions need to be  
appropriately understood and accommodated in professional engagements (Knight, 2015). These 
factors are likely to be exacerbated if they intersect with the discriminatory problematisation of 
young people, both in terms of a deficit-focused lens (as discussed above) and in terms of the  
impacts of racism and other forms of discrimination (as outlined in Practice Principle 2).

As noted above, trauma can be experienced at a community level, resulting from structural  
factors, such as intergenerational poverty, racism or social exclusion that impacts not only on 
individuals, but also the wider communities that also experience these issues (Shaia et al, 2019). 
Cumulative exposure to community violence can result in children and young people becoming 
desensitised to violence which may, in turn, increase the risk that children will perpetrate violence 
themselves (Mrug et al, 2008). 

This Practice Principle also applies to professionals and supervisors involved in responding to child 
exploitation and extra-familial harm and means that the impacts of working with people affected
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by trauma need to be recognised. This is important not only for their mental health and wellbeing 
(Triesman, 2017; 2021) but also in order for them to be able to function effectively as safeguarding 
professionals and provide support and protection to children and young people (Emanuel, 2002).  
Supervisory strategies are needed, in all settings that support traumatised children and young  
people, to reflect a trauma-informed lens to supervision (Hickle, 2017; Collins-Camargo & Antle, 
2018).

What difference could recognising and responding to trauma make to child exploitation 
and extra-familial harm?

Understanding the impact that trauma can have on children, young people, families, carers,  
professionals and the wider community is a key facilitator in the development of positive  
relationships (as explored in Practice Principle 4), which are fundamental to being able to provide 
effective support and protection. Seeing behaviours that might have seemed irrational or  
self-destructive through a trauma-informed lens means that they can be understood as important 
ways of coping with previous experiences of trauma (Leverson, 2017; Beckett, 2019). This can be  
reflected in service responses that, instead of asking, ‘What is wrong with you?’ ask ‘What  
happened to you?’ and ‘How does that continue to live on in your life?’ (Treisman, 2020).  

Research demonstrates that the impact of stress and vicarious trauma on professionals can  
impair their judgement and result in an apparent lack of empathy, i.e. becoming dissociated,  
objectifying clients and reverting to a deficit model of thinking (Baginsky, 2013). Addressing and 
attending to the impact of vicarious trauma in professionals can help maintain more positive, 
strengths-focused responses and enable less defensive or deficit-focused responses (Tedeschi & 
Calhoun, 2004; Treisman, 2021).

Whilst the evidence on the effectiveness of trauma-specific therapies is robust (Gaffney et al., 
2022), the broader application of trauma-informed approaches across multi-agency partners 
remain emergent after significant interest and investment in their utility (Asmussen et al., 2020; 
Home Office, 2024; Lefevre et al., 2024). Langhoff (Hickle, 2019) proposes that effective  
trauma-informed frameworks integrated across practice and systemic levels should exhibit the 
following characteristics:  

•	 recognising how developmental trauma impacts young people’s capacity to manage  
impulses, regulate emotions, identify danger and assess for safe and healthy relationships

•	 fostering trust through building relationships with young people that are reciprocal and  
interdependent

•	 creating relational, physical and psychological safety for young people, intentionally seeking 
to avoid re-traumatising them during assessment and intervention

•	 supporting young people to exercise choices that facilitate their safety, identify  
opportunities beyond risk and empower them towards a hopeful future

•	 understanding the wider context and political environments that contribute to young  
people’s sense of unsafety in their worlds.  

Through understanding the contexts of children and young people’s lives and incorporating them 
into professional practice and organisational culture, services will be best placed to help children 
and young people with trauma. This includes, for example, considering views on the location of 
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service provision and whether it feels safe, making every effort to avoid re-traumatisation and  
providing opportunities whenever possible to enable young people to have choice and control over 
their lives (Warrington, 2013; Lefevre & Hickle, 2022). As Lefevre & Hickle (2022, p.171) observe, the 
emphasis on choice and control has particular relevance for young people victimised by  
exploitative relationships, as feeling unsafe often stems from being controlled by perpetrators who 
made decisions for them in relation to what they did, where they went, and whom they could have 
contact with. Upon receiving help from professionals, feelings of unsafety (and maladaptive efforts 
to self-regulate) continue when efforts to keep exploited young people safe overemphasise policing 
their behaviour (Hickle, 2018). This is a good example of the interdependency of the Practice  
Principles, because it links closely to putting children and young people first, the importance of  
listening to their voices, working in a relational way and considering the spaces and places where 
they spend their time.
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Summary

Responding to the complexity of child exploitation and extra-familial harm requires curiosity,  
critical thinking and analysis skills, a commitment to reflection and learning, and the thoughtful 
use of evidence at all levels of the system.  

Critical thinking, evidence synthesis and analysis are crucially important in considering multiple 
sources of information and intelligence in order to: 

•	 build an accurate picture of how child exploitation and extra-familial harm is manifesting in a 
local area

•	 understand what is happening in a child or young person’s life

•	 keep up to date with evolving knowledge and research.

In direct practice and in management and strategic partnership activity, curiosity is needed to 
actively challenge assumptions and consider what is not known, alongside what is known. This kind 
of approach requires individuals and agencies to acknowledge uncertainty, invite expertise from 
others, to be creative and to try new things. No single individual or agency can know everything 
and there are no simple answers.  

This approach means using data or research to ask questions, rather than expecting definitive  
answers. It also means learning from children, young people, their parents / carers and other  
sources of knowledge and insight within their wider communities and paying attention to the  
potential for unintended consequences as a result of professional intervention(s). 

What do we mean by curious, evidence-informed and knowledgeable?

The notion of curiosity holds a number of dimensions. In its simplest form, being curious is about 
wanting to know or learn and, in a professional context, often appears in the phrase ‘professional 
curiosity’. Although widely used, the term is not clearly defined (Thacker et al., 2019) but tends to be 
attributed to a range of characteristics that manifest at both an individual and organisational level. 
Burton & Revell (2018) suggest that professional curiosity is a combination of:

•	 personality traits: including a desire for new knowledge

•	 attitudes: being tenacious, willing to learn, open to new ideas and interested in other people’s 
stories

•	 behaviours: seeking a holistic view of a situation

•	 skills: good communication; critical analysis, literacy about safeguarding legalities and being 
research informed.

In contrast, being evidence-informed is more clearly defined. The basic premise is about having a 
rationale underpinned by evidence for work undertaken, to maximise the chance of having positive 
outcomes. Being evidence-informed means drawing not just on research evidence but also the
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expertise of professionals and those with lived experience (Staempfli, 2020; Research in Practice, 
2003). As Harrison and Graham (2021, p. xvii) describe: ‘Research is rarely the only piece of the  
evidence jigsaw that practitioners draw on in their practice, and there needs to be a good fit  
between evidence and context for it to have a chance of making a difference.’ This is especially  
pertinent in relation to child exploitation and extra-familial harm, which manifests differently  
depending on the local context (e.g. urban / rural areas) and for which the evidence base in terms of 
intervention effectiveness is emergent and evolving (Firmin et al., 2022).

Being knowledgeable is clearly a very broad descriptor, one that encapsulates the essential  
ingredients of being a professional, i.e. having the necessary skills and continually learning so as to be 
able to practise to the best of one’s ability and to deliver the best possible service or care. 

As such, it can be seen enshrined in statutory safeguarding partners’ professional standards  
(College of Policing, 2014; Nursing & Midwifery Council, 2018; Social Work England, 2019; General 
Medical Council, 2019), which also highlight continuing professional development as being a key 
mechanism through which learning is operationalised.

Research highlights what it means to be knowledgeable in complex contexts (Flyvbjerg, et al., 2012). 
The distinction between knowledge, craft and practice wisdom maps onto the different kinds of 
knowledge that is needed for the sensitive and complicated work of responding to child  
exploitation and extra-familial harm. For example, practitioners need to know the evidence base, but 
they also need to understand how it might apply (whether it is relevant or not) in their local  
community context, and in the context of work with a specific young person (and family). This  
requires bringing together holistic knowledge and understanding of the child, young person, their 
parents / carers and wider networks; professional knowledge of your specific area of expertise as well 
as practice wisdom from experience of working in the field.

Why is being curious, evidence-informed and knowledgeable a Practice Principle?

Being curious, evidence-informed and knowledgeable are critical attributes for those tasked  
with responding to the diverse, fast-paced and constantly evolving nature of child exploitation 
and extra-familial harm. This mindset can help to navigate the complexities of child exploitation 
and extra-familial harm in several ways. Responding to child exploitation and extra-familial harm  
requires building up a picture of the risk, harms and strengths in a child or young person’s life, 
paying attention to the perspective of the child, young person and parent / carer (see Practice 
Principles 2 & 7) alongside research evidence and applied professional wisdom. It involves nuanced 
understanding of the agency and (constrained) choices of children and young people in these  
situations, as explored in Practice Principle 3. As stated by Langhoff et al., (2024, p.83), “the  
information that young people can feel too unsafe to provide is the very information that  
multi-agency safeguarding processes rely on to act”.

Child exploitation, extra-familial harm and wider experiences of trauma (as outlined in Practice 
Principle 5) can affect how a child or young person interacts with those trying to put protective 
measures in place. Being curious, evidence-informed and knowledgeable can help avoid making 
assumptions that result in children and young people not receiving the support they need and can 
instead facilitate more appropriately targeted responses, through a better understanding of any 
enablers and barriers to protection at play.
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Being curious, evidence-informed and knowledgeable are also invaluable qualities for  
professionals across the multi-agency partnership, considering what strengths or assets others can 
bring at a practice level and a management and strategic partnership level. Key enablers are  
supervision, reflective practice and a positive learning environment (SCIE, 2013; CIPD, 2020; College 
of Policing, 2022). When working with complexity, ‘the safety valve is reflective practice and external 
scrutiny of practice via supervisory processes and training to engender rigorous practice’ (Burton & 
Revell, 2018 p. 1519). 

The importance of curiosity, of looking beyond presenting behaviours, challenging assumptions and 
biases and sharing information effectively with other agencies has repeatedly been highlighted in 
reviews (Child Safeguarding Practice Review Panel, 2020; Allnock & Rawden, 2020; Independent 
Review of Children's Social Care, 2022). The Munro review (2011) noted the risks of children’s social 
care services being overly bureaucratic and recommended a move from a culture of compliance to a 
learning culture, where more professional judgement is exercised and expertise is improved through 
the use of research evidence. This is supported by the evidence about working in complex, adaptive 
systems, which are poorly suited to traditional performance management approaches of targets and 
performance indicators (including in commissioning) due to their interconnected nature (Knight et 
al., 2019; Lowe, 2021). Similarly, partnerships do not, by default, share the same concepts of  
understanding harm, risk, context or evidence. Curiosity needs to be extended to negotiating a 
shared conceptual approach to addressing the social conditions and structural drivers of harm 
(Owen & Lloyd, 2023).

What difference could being curious, evidence-informed and knowledgeable make to 
responding to child exploitation and extra-familial harm?

Given the complexities of child exploitation and extra-familial harm outlined above, thinking  
critically, being curious, evidence-informed and knowledgeable are key components of effective 
responses. For example, there is evidence that taking a checklist approach to assessing risk  
can be problematic and only partially captures young people’s experiences of child exploitation 
and extra-familial harm. This underlines the importance of using a more holistic and young  
person-centred approach to assessment, where professional judgement is applied alongside any 
tool that is used (Brown et al., 2017; Franklin et al., 2018; Beckett & Lloyd, 2022). If child exploitation 
or extra-familial harm are experienced during adolescence, understanding brain development and 
the important function of measured risk during this period is important (Coleman & Hagell, 2022). 
This knowledge can then help practitioners, partners and parents / carers develop a shared sense 
of how best to hold risk, in situations where it cannot be eliminated, to which the notion of ‘safe 
uncertainty’ refers (Hickle & Hallet, 2016; Williams, 2019).

Being curious, evidence-informed and knowledgeable is also about understanding the local  
context of child exploitation and extra-familial harm, asking: ‘What is child exploitation like here 
and what should we do about it?’ (Godar, 2020, p. 3). Several of the Bespoke Support Projects that 
TCE carried out with local areas between 2019 and 2022 (e.g. TCE, 2019; TCE, 2021) highlighted the 
importance of understanding the limitations of existing data sets and the benefits of going  
beyond ‘traditional’ safeguarding partners (to include community groups, stewards of public  
spaces, local businesses and education settings, and children and young people themselves) to 
obtain a more holistic understanding of the scale and manifestations of child exploitation and  
extra-familial harm (Peace, 2018). This closely aligns with the need for creating safer spaces and
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places for children and young people (as explored in Practice Principle 8).

Recognising the different forms of information that can help support effective responses to child 
exploitation and extra-familial harm is also important. The role of ‘soft’ intelligence for example, such 
as the qualitative information gathered in Return Home interviews. Care must be taken to attend 
to any ‘unintended consequences’ of sharing such data, given the potentially negative implications 
in relation to surveillance, trust and disproportionality noted in recent studies (Wroe & Lloyd, 2020; 
Wroe & Manister, 2024). It also requires due consideration being given to balancing rights to  
privacy and data security with the paramountcy of keeping children and young people safe  
(Warrington, 2013; 2016; Warrington & Larkins, 2019). This kind of nuanced purposeful practice relies 
on management and supervision approaches that encourage the use of evidential learning and allow 
space for reflection.
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Summary

Recognising the expertise of parents and carers offers valuable potential gains for safeguarding 
partnerships, enhancing agencies’ abilities to support and protect individual children, young  
people and whole communities. Parents and carers can hold invaluable information about their 
child and the contexts of their lives, and can also hold important information about exploiters, 
unsafe places and community strengths and challenges.   

This Principle requires professionals at all levels to model a mind-set that sees parents and  
carers first and foremost as sources of protection, support and love for children and young people,  
unless there is evidence to indicate otherwise. It requires them to recognise the care, protection 
and support parents and carers bring. It means seeing them as an asset, respecting their  
contribution and being sensitive to the distress they are likely to be experiencing. Critical to this 
approach is a welfare-oriented lens that builds an understanding of the child or young person’s 
needs as part of their family network.   

This approach does not mean applying a ‘one size fits all’ solution; circumstances will differ  
between families. However, approaching parents and carers as partners in safeguarding should 
always be the starting point.  

What does approaching parents and carers as partners wherever possible mean?

This Practice Principle is about shifting mindsets so that when children and young people are  
identified as being at heightened risk of or experiencing child exploitation or extra-familial harm,  
parents and carers are approached as key partners in the safeguarding response. Working Together 
(DfE, 2023a) states, alongside four core ideas for working with parents and carers, ‘working  
collaboratively will mean parents and carers have the best chance of making changes, and  
practitioners can make fair and accurate decisions about how to support children and keep them 
safe’, (p.14). So rather than starting from a position that could leave parents / carers feeling they are 
being held responsible for the harm being experienced, it is about considering the wider factors that 
can affect the risks a child or young person is facing and focusing on the protective capacity of  
parents / carers. 

Such an approach is not to deny that a parent / carer may be a source of harm for some children and 
young people, as evidenced by documented cases of intra-familial exploitation (Beckett et al., 2017; 
Maxwell & Wallace, 2021), but to highlight the need to start from the premise of desired protection 
and partnership. Such an approach also enables recognition that there may be wider factors in a 
parent’s / carer’s life, such as domestic abuse or poor mental health, impacting upon their protective 
capacities, whilst not making them feel blame for these. During the consultation events for the  
Practice Principles, practitioners spoke of the nuance and skill required to respond to parents and 
carers in these situations. This means not blaming them and denying them the opportunity to be 
partners but rather providing support for their needs and working collaboratively to encourage and
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enable them to act protectively with their children (working in a strengths and relationship-based 
way), as set out in Practice Principle 3.

Why is approaching parents and carers as partners wherever possible a Practice  
Principle?

The existing child protection system is primarily designed to address harms facing children within 
their home / family context, by people inhabiting those spaces with them. Such approaches do 
not easily lend themselves to responding to external sources of harm experienced within the home 
(such as online abuse) or harm that happens outside the home (Firmin, 2017; 2020). Recognition 
of the importance of parents, carers, kinship and wider family networks as partners in planning, 
support and protection pathways has been centred in recent policy developments (DfE, 2023b; 
DfE, 2025).  Improving responses requires a different way of engaging with parents / carers, which 
involves recognising the differing dynamics contributing to harm and the key role they can play in 
protecting their children (Fraser & Irwin-Rogers, 2021).

When thinking about the wider context of a child or young person’s experiences, there are multiple 
factors within a child or young person’s home life that can inadvertently act to increase a young 
person’s risk of exploitation and extra-familial harm, such as domestic abuse, substance abuse, 
mental health issues, or criminal activity, which can mean that a child or young person might not 
want to be at home (Children’s Commissioner, 2019; Beckett, 2019). Research also highlights the 
influence of wider socio-economic factors such as poverty, housing and geographical region  
(Maxwell, 2022), linking to the notion of trauma experienced at community level (see Practice  
Principle 5) and emphasising the need for sensitive curiosity (see Practice Principle 6). 

Recognising and attending to these issues with parents and carers whose children are affected  
by child exploitation and extra-familial harm can be a source of support and help to increase 
protection. Action for Change (2024) emphasises that a ‘whole-family approach’ is needed and 
practice approaches should support them, appreciate and leverage their lived experience, ideally 
equipping families with knowledge, tools and skills. There is acknowledgement that parents and 
carers need support that may look different to what statutory services can offer and may include, 
for example, counselling or group support (Barnardo’s, 2017), or the availability of therapeutic 
support via telephone lines (Ivison Trust, 2024). Evidence gathered through TCE’s work highlighted 
the benefits of peer support for parents and carers, primarily as a way of not feeling so alone and 
scared (Mendez-Sayers, 2022).

Research shows that parents and carers whose children are affected by child exploitation or  
extra-familial harm too often struggle to navigate statutory systems and report feeling blamed or 
not listened to (Children’s Commissioner, 2019; PACE, 2019; Plimmer, 2020; HM Government, 2023). 
These feelings can be aggravated by the current child protection assessment process that research 
suggests is not fit for purpose. This is because, a) the only way of putting support in place is to 
categorise a child or young person as being ‘neglected’, which falsely frames the parent or carer as 
being responsible for the harm perpetrated, or b) cases are not progressed because the harm is not 
attributable to parenting (Lloyd & Firmin, 2020). Accounts from those with lived experience describe 
professional responses to parents / carers seeking support that do not always address the matter at 
hand, with parents and carers instead being offered ‘a host of professional suggestions, advice and 
courses that will have no bearing on their hild’s exploitation, nor halt their imminent harm, 
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criminalisation or death’ (SPACE, 2021). Research emphasises that what parents and carers want 
(just like children and young people) is a way to be able to meaningfully participate in the system 
(Harris et al., 2017). Identified enablers for this include voluntary engagement, flexibility, a willingness 
to listen, an absence of judgement and a strengths-based approach (Plimmer, 2020).

The levels of distress that parents and carers can experience are strongly evidenced in the literature 
and were a powerful theme heard through the consultation for the Practice Principles. Parents and 
carers need support to cope and manage the distress and trauma associated with having a child 
affected by child exploitation or extra-familial harm (Maxwell, 2022). It is also important to recognise 
the impact on parents / carers of service responses that potentially contribute or compound their 
stress and trauma, particularly if they are making judgements or stereotyping. For example, there is a 
call for social work to actively engage with anti-racist practice in order to ensure that support does 
not replicate racism but, rather, engages with race as part of a response (Tedam & Cane, 2022).  
Services need to consider how they are working with parents and carers from diverse groups and 
whether experiences of discrimination may inform how they respond and engage, or not, with  
services.

What difference could approaching parents and carers as partners wherever possible 
make to responses to child exploitation and extra-familial harm?

The rationale for treating parents and carers as partners is ultimately about increasing the  
safety of children and young people affected by child exploitation and extra-familial harm. This 
approach can be seen reflected in the recommendations from the Children's Social Care Review, 
which acknowledge a) the need to improve parental engagement in child protection and  
b) recognise that using a child protection plan when the form of risk is outside the home can be 
stigmatising for parents and carers (Independent Review of Children’s Social Care, 2022). 

Parents can be a valuable resource in a safeguarding partnership. They know their children,  
they often know the local area and are likely to have important information that can support  
professional responses to child exploitation and extra-familial harm. In addition, they can be an  
important influence on whether their children and young people engage with support services 
(PACE, 2019). Practitioners working with families from minoritised backgrounds should exhibit  
more curiosity to understand the strengths and dynamics of extended family structures (Child 
Safeguarding Review Panel, 2025).

Engaging parents and carers as partners can function in two ways. Firstly, a significant source of  
protection can be harnessed in addition to that provided by professionals. Taking a strengths-based 
approach to working with parents and carers can promote choice and participation, as well as  
identify resources to promote protection (MacLeod & Nelson, 2000). This is supported by a shift in 
statutory services’ attitudes towards seeing parents as having strengths and capacities as well as 
challenges (Slettebø, 2013). By recognising the potential in parents and carers to acquire skills and 
knowledge to better manage challenges they may be facing, responses to child exploitation and  
extra-familial harm could also be strengthened (Dunst & Trivette, 2009). Shifting practice from  
focusing on interventions with parents and carers opens opportunities to focus on the social  
conditions of harm present in wider communities. For example, early pilots of recalibrating Family 
Group Conferencing practices in Contextual Safeguarding sites identifies strong alignment of skills 
and capabilities for co-ordinating and utilising networks to increase safety for at-risk young people 
(Owens & Bradbury-Leather, 2025).
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This Practice Principle can also make a difference through the potential to strengthen and rebuild 
family relationships which, in turn, increases children and young people’s safety (Bovarnick et al., 
2016; Scott & McNeish, 2017). There is evidence about the benefits of providing support to parents 
and carers separately from the young person. Children and young people reported that this approach 
meant that parents better understood what was happening and were more able to listen, which in 
turn helped to identify shared objectives to increase the safety of that young person (D’Arcy et al., 
2015). It should be noted that this work does require dedicated resource to ensure that parallel  
working between children and young people and their parents / carers feels safe and trusted  
(Smeaton, 2013).
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Summary

To effectively tackle child exploitation and extra-familial-harm, safeguarding partnerships and 
wider professionals need to pay attention to the context of children and young people’s lives – the 
spaces and places they spend their time, the potential for harms that can exist there and the  
actions that can be taken to mediate and address these.   

This applies across all spheres of children and young people’s lives, including education settings, 
peer groups, community spaces and online interactions, and, as such, all these spaces and  
places become arenas for potential intervention. Attending places and spaces in this way allows 
the response to move beyond individualised interventions, to consider wider patterns of harm 
and risk, wider cohorts who might be affected and the ways in which this might be prevented and 
addressed. 

This principle also emphasises the importance of a holistic understanding of safety, i.e. the need 
to think beyond the physical safety of the child to also support and strengthen their relational and 
psychological sense of safety.  

What do we mean by safer spaces and places?

This Practice Principle focuses on the context of children and young people’s lives; the spaces and 
places they spend their time (that could be inside or outside of the family home; on- or off-line); the 
potential for harms that can exist there and the actions that can be taken to mediate and address 
these. The importance of attending to spaces and places is premised on a recognition of the  
relationship between the actions of others (both harmful and protective), the contexts in which  
they occur and the relative degree of safety experienced by children and young people. This applies 
across all spheres of children’s and young people’s lives – including families, schools, peer groups, 
communities and online interactions – and as such, all these spaces and places become arenas for 
intervention.

Why is this a Practice Principle?

There is increasing acknowledgement of the need for child protection and welfare services to  
engage with the contexts of children and young people’s lives (Firmin 2017; Featherstone & Gupta, 
2018; 2020). Whilst research shows that child exploitation can and does occur within the familial  
environment (the traditional focus of safeguarding efforts), it also demonstrates the many other  
extra-familial settings in which it occurs (Beckett et al., 2017; Firmin, 2017; 2020). By its very  
definition, the source of harm when it is extra-familial comes from outside of the family and, as such, 
also requires a response that attends to a much broader understanding of where risk and safety lie, 
one that attends to the breadth of places and spaces where children and young people spend their 
time (Lefevre et al., 2020). As Firmin (2020, p. 20) notes, in relation to the importance of adopting a 
Contextual Safeguarding approach to extra-familial harm, ‘the safety young people experience
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within their family home, whether it is protective or challenging, will not necessarily keep them safe 
once they step outdoors or online.’

This is particularly key during adolescence, which sees a rise in the prominence of peer and social  
relationships and an increased influence of peer relationships, that result in increased time, often 
unsupervised, spent in on- and off-line social spaces (Coleman, 2011; Hanson & Holmes, 2015).  
Attending to the risks and harms that may exist across these spaces, together with any protective 
capacities and opportunities for enhanced safety that may also exist there, must therefore be a key 
part of any efforts to respond to child exploitation and extra-familial harm (Smallbone et al., 2013, 
Lloyd & Fritz, 2018, Beckett et al., 2019). This is a premise recognised within Working Together to  
Safeguard Children (Department for Education, 2023a p.69) which highlights the needs for  
multi-agency partnerships to consider the influence of groups or individuals perpetrating harm, 
including where this takes place online, and identify patterns of harm, risk and protective factors in 
these contexts. This may include working across safeguarding and community safety partnerships to 
agree a plan for keeping children safe (p.69). 

Attendance to places and spaces acknowledges the influence that wider systems and structures 
have on children and young people’s development and experiences, as reflected in ecological  
systems theory (Bronfenbrenner, 1979) and public health approaches to violence reduction (WHO, 
2020); the latter recognises the need to replace ‘simple, often short term, individual-level health 
outcomes’ with ‘complex, multiple, upstream, population-level actions and outcomes’ (Rutter et al., 
2017, p. 2602). Professionals need to be aware of the challenges different cohorts can experience in 
feeling connected and integrated to peers and neighbourhoods. Notably, children from Black, Asian 
and Mixed Heritage backgrounds growing up, and accessing services, in predominantly white  
communities (Child Safeguarding Review Panel, 2025).

Responses to child exploitation and extra-familial harm that focus only on children and young  
people and do not attend to the contexts in which the harm happens can locate responsibility for 
the harm with the child (Dhaliwal et al., 2015; Beckett, 2019; Firmin, 2020, Firmin et al., 2024). As 
Beckett’s inter-connected conditions of abuse model outlines, children and young people are not 
exploited because of their actions or their vulnerabilities, but rather because there is someone willing 
to exploit them and inadequate protective structures around them, whether at local, community or 
societal level (Beckett, 2011; Beckett et al., 2017).

The Contextual Safeguarding framework,7 developed to advance safeguarding responses to  
extra-familial harm, also emphasises the importance of moving beyond individualised responses to 
identify wider patterns of harm, and to intervene in the places and spaces within which these are 
occurring. The approach identifies the important role to be played by nontraditional safeguarding 
partners, i.e. those who have ‘eyes and ears’ on the places and spaces where children and young  
people spend their time, such as shop owners, taxi drivers, youth services, etc. (Firmin, 2020).

What difference could creating safer spaces and places make to responses to child  
exploitation and extra-familial harm?

Attendance to the creation of safer spaces and places enables us to move beyond individualised 
responses to harm to proactively identify patterns of harm and intervene to address these. In  
doing so, this Practice Principle extends the capacity for prevention and protection to a wider  
cohort of children and young people, beyond those known to have experienced harm. This includes
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those who may already be experiencing harm in these environments, but have not yet been  
identified, as well as those who may in future be exposed to harm in the absence of any safety  
enhancing interventions in those places and spaces. The latter is particularly critical given the  
documented differences between rates of harm formally known to professionals and those being 
experienced by children and young people (Beckett et al., 2019; Allnock et al., 2022).

Thinking in terms of ‘safe places and spaces’ supports enhanced preventative efforts. It allows  
partners to think about how they might positively and pre-emptively disrupt harmful social norms 
that can contribute to the conditions for abuse, and how they might enhance protective  
mechanisms that mediate against it. When done well, this approach is carried out in partnership 
with the children and young people who spend their time in these places and spaces, to ensure that 
preventative efforts align with their lived realities and are received as supportive rather than punitive 
or judgemental (Beckett et al., 2019). 

Linked to Practice Principle 3, learning from children and young people helps us to understand  
what safety means to them and therefore what they need from us to feel and be safe in their  
everyday worlds over time. By creating available, well-resourced and more participative spaces, 
young people will be provided with alternative ways to develop a sense of safety and control in their 
lives (Langhoff et al., 2024). Viewed through the lens of Practice Principle 2, this helps us to recognise 
that children and young people’s experiences of safety - and the factors that undermine or enhance 
these for them - vary considerably according to their histories, identities and interactions. As such, 
two children / young people in the same space or place may have very different experiences of  
professional efforts to improve safety and require different interventions. 

Research also indicates that intervening with the contexts that compromise children and young 
people’s safety and improving the protective factors may reduce the need for interventions that 
‘remove them’ in order to ‘protect them’ (Firmin, Wroe & Bernard, 2022). Such efforts are often driven 
by a singular focus on physical safety, at the expense of a child or young person’s concurrent need for 
relational and psychological safety (Shuker, 2013). As Beckett and Lloyd (2022, p. 71) observe, ‘whilst 
helpful in terms of immediate physical safety [this] can fracture positive supportive relationships. 
It can reinforce messages of culpability and blame… and indicate that professionals cannot keep a 
young person safe in their community; a message that does little to instil confidence in our  
protective capacity.’ 

Without careful design oversight and rights-based governance, the presence of police-led teams  
in spaces can increase young people’s exposure to control and data-gathering and reproduce  
relationship norms based on coercion and threats (Weston & Mythen, 2023). Surveillance can  
distort and reduce the role of ‘community guardianship’ to informing and reporting abuse, and limit 
the potential for community members to develop trusted relationships and be seen as safe adults 
(Wroe & Manister, 2024). Investing in safe spaces and places is important in terms of ‘mattering’; 
letting a child or young person know that they matter to their family, school, workplace, community 
or ‘society’ more broadly (Billingham & Irwin-Rogers, 2021), and that their safety and wellbeing is a key 
priority, both in relation to the avoidance of harm in the first place and in how we respond to it when 
it does occur.

35 Funded by the Department for Education tce.researchinpractice.org.uk

8

https://tce.researchinpractice.org.uk/


References
Introduction and overview
Greenhalgh, T. (2012). Why do we always end up here? Evidence-based medicine’s conceptual  
cul-de-sacs and some off-road alternative routes. Journal of Primary Health Care, 4 (2), 92-97.

Research in Practice (2003). A review of literature on leading evidence informed practice. Research in 
Practice.

Practice Principle 1: Responses to child exploitation and  
extra-familial harm must put children and young people first
Ackerley, E., Latchford, L. (2017). Applying an intersectional lens to sexual violence research and  
practice. In H. Beckett & J. Pearce (Eds). Understanding and responding to child sexual exploitation (1st 
ed., pp. 54-67). Routledge.

Beckett, H., Holmes, D., & Walker, J. (2017). Child sexual exploitation. Definition & Guide for  
Professionals: Extended text. University of Bedfordshire and Research in Practice.

Beckett, H. (2019) Moving beyond discourses of agency, gain and blame: reconceptualising young 
people’s experiences of sexual exploitation. In J. Pearce (Ed), Child Sexual Exploitation: Why theory 
matters (1st ed., pp. 23-43). Policy Press.

Beckett, H., & Lloyd, J. (2022). Growing Pains: Developing Safeguarding Responses to Adolescent Harm. 
In D. Holmes (Ed), Safeguarding Young People: Risk, Rights, Resilience and Relationships (1st ed., pp. 61- 
82). Jessica Kingsley Publishers.

Bernard, C. A. (2019). Using an Intersectional Lens to Examine the Child Sexual Exploitation of Black 
Adolescents. In J. Pearce (Ed), Child Sexual Exploitation: Why Theory Matters (1st ed., pp. 193208). Policy 
Press.

Brodie, I., Day, A-M., Kiff, J., Osidipe, T., Pitts, J., & Bateman, T. (2025) Exploring Racial disparity in  
diversion from the Youth Justice System. University of Bedfordshire and Nuffield Foundation.

Case, S., & Haines, K. (2021). Abolishing Youth Justice Systems: Children First, Offenders Nowhere. 
Youth Justice, 21(1), 3–17. https://doi.org/10.1177/1473225419898754

Child Safeguarding Practice Review Panel. (2025). “It’s silent”: Race, racism and safeguarding children 
(Panel Briefing 4). Government of the United Kingdom. https://www.gov.uk/government/publica-
tions/race-racism-and-safeguarding-children

Crest Advisory. (2025). Applying the Child First framework in youth justice services.  
https://assets.publishing.service.gov.uk/media/6853c3fb679778c74ec15e96/Applying_the_Child_
First_framework_in_youth_justice_services.pdf

Davis, J., & Marsh, N. (2022). The Myth of the Universal Child. In D. Holmes (Ed), Safeguarding Young 
People: Risk, Rights, Resilience and Relationships (1st ed., pp. 111-128). Jessica Kingsley Publishers.

Funded by the Department for Education tce.researchinpractice.org.uk36

https://journals.sagepub.com/doi/10.1177/1473225419898754
https://www.gov.uk/government/publications/race-racism-and-safeguarding-children
https://www.gov.uk/government/publications/race-racism-and-safeguarding-children
https://assets.publishing.service.gov.uk/media/6853c3fb679778c74ec15e96/Applying_the_Child_First_framework_in_youth_justice_services.pdf
https://assets.publishing.service.gov.uk/media/6853c3fb679778c74ec15e96/Applying_the_Child_First_framework_in_youth_justice_services.pdf
https://tce.researchinpractice.org.uk/


Funded by the Department for Education tce.researchinpractice.org.uk

Department for Education (2023a). Working together to safeguard children 2023: A guide to  
multi-agency working to help, protect and promote the welfare of children. https://www.gov.uk/gov-
ernment/publications/working-together-to-safeguard-children--2

Espeute, S., & Lanskey, C. (2023). An exploration of police discretion in the identification of child  
victims of county lines drug trafficking. Policing and Society, 33(9–10), 1031–1050. https://doi.org/10.1
080/10439463.2023.2223341

Franklin, A., Raws, P., & Smeaton, E. (2015). Under Protected, Over Protected: Meeting the Needs of 
Young People with Learning Disabilities Who Experience, or Are at Risk of, Sexual Exploitation. Barnardo’s.

Firmin, C. (2017). Contextual safeguarding: An overview of the operational, strategic and conceptual 
framework. University of Bedfordshire. https://www.beds.ac.uk/sylrc/resources/practice-resources/

Firmin, C., Lefevre, M., Huegler, N., & Peace, D. (2022). Safeguarding Young People Beyond the Family 
Home: Responding to Extra-Familial Risks and Harms. Policy Press. https://policy.bristoluniversitypress.
co.uk/safeguarding-young-people-beyond-the-family-home

Firmin, C., Lefevre, M., Langhoff, K., & Ruch, G. (2024). A line in the sand: Moving from surface  
improvement to foundational shifts to develop effective responses to extra-familial risks and harms. 
The British Journal of Social Work. https://doi.org/10.1093/bjsw/bcae193

Hallett, S. (2017). Making sense of child sexual exploitation: exchange, abuse and young people. Policy 
Press. https://doi.org/10.51952/9781447333593

Hickle, K., & Hallett, S. (2016). Mitigating harm: considering harm reduction principles in work with 
sexually exploited young people. Children and Society, 30 (4), 302-313.

Hill, N., & Warrington, C. (2022). Nothing About Me Without Me. In D. Holmes (Ed), Safeguarding young 
people: risk, rights, relationships and resilience (1st ed., pp. 159-176). Jessica Kingsley Publishers.

Jay, A. (2014). Independent Inquiry into Child Sexual Exploitation in Rotherham. https://www.rother-
ham.gov.uk/downloads/download/31/independent-inquiry-into-child-sexualexploitation-in-rother-
ham-1997---2013

Lefevre, M., Hickle, K., & Luckock, B. (2019). ‘Both/And’ Not ‘Either/Or’: Reconciling Rights to  
Protection and Participation in Working with Child Sexual Exploitation. British Journal of Social Work, 
49 (7), 1837– 1855.

Lloyd, J., Walker, J., & Firmin, C. (2020) Keeping children safe? Advancing social care assessments to 
address harmful sexual behaviour in schools. Child and Family Social Work, 25 (4), 751-760.

Marshall, H. (2024). Child criminal exploitation and the interactional emergence of victim  
status. The British Journal of Criminology, 64(5), 1011–1027. https://academic.oup.com/bjc/arti-
cle/64/5/1011/7612775

Owens, R., & Lloyd, J. (2023). From behaviour-based to ecological: Multi-agency partnership  
responses to extra-familial harm. Journal of Social Work, 23(4), 741-760. https://journals.sagepub.
com/doi/10.1177/14680173231162553

37

https://tce.researchinpractice.org.uk/
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.beds.ac.uk/sylrc/resources/practice-resources/
https://policy.bristoluniversitypress.co.uk/safeguarding-young-people-beyond-the-family-home
https://policy.bristoluniversitypress.co.uk/safeguarding-young-people-beyond-the-family-home
https://academic.oup.com/bjsw/article/55/3/1296/7933287
https://apps.crossref.org/coaccess/coaccess.html?doi=10.51952%2F9781447333593
https://www.rotherham.gov.uk/downloads/download/31/independent-inquiry-into-child-sexual-exploitation-in-rotherham-1997---2013
https://www.rotherham.gov.uk/downloads/download/31/independent-inquiry-into-child-sexual-exploitation-in-rotherham-1997---2013
https://www.rotherham.gov.uk/downloads/download/31/independent-inquiry-into-child-sexual-exploitation-in-rotherham-1997---2013
https://academic.oup.com/bjc/article/64/5/1011/7612775
https://academic.oup.com/bjc/article/64/5/1011/7612775
https://journals.sagepub.com/doi/10.1177/14680173231162553
https://journals.sagepub.com/doi/10.1177/14680173231162553


Funded by the Department for Education tce.researchinpractice.org.uk

Taylor, C. (2016). Review of the Youth Justice System in England and Wales. https://assets.publishing.
service.gov.uk/government/uploads/system/uploads/attachment_data/file/577105/ youth-justice-
review-final-report-print.pdf

United Nations. (1989). Convention on the Rights of the Child. https://www.ohchr.org/en/instru-
ments-mechanisms/instruments/convention-rights-child

Warrington, C. (2013). Partners in care? Sexually exploited young people’s inclusion and exclusion 
from decision making about safeguarding. In M. Melrose & J. Pearce (Eds) Critical Perspectives on Child 
Sexual Exploitation and Trafficking (1st ed., pp. 110 – 124). Palgrave Macmillan.

Warrington, C. (2016). Guide to young people’s perspectives on professional support for child sexual  
exploitation. Community Care Inform.

Warrington, C. (2017). Young person-centred approaches in CSE - promoting participation and  
building self-efficacy: Frontline Briefing. Research in Practice.

Warrington, C., & Brodie, I. (2017). Developing participatory practice and culture in CS services. In. J. 
Pearce & H. Beckett (Eds), Understanding and Responding to Child Sexual Exploitation (1st ed., pp. 121- 
134). Routledge.

Woodiwiss, J. (2018). From One Girl to 'Three Girls': The importance of Separating Agency from Blame 
(and Harm from Wrongfulness). Narratives of Childhood Sexual Abuse and Exploitation: Pastoral Care in 
Education. 36 (2), 154-166.

Youth Justice Board for England and Wales (2021). Strategic Plan, 2021-2024. https://assets.publish-
ing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/966200/ YJB_Stra-
tegic_Plan_2021_-_2024.pdf

Youth Justice Resource Hub (2022). Child First Overview and Guide. https://yjresourcehub.uk/images/
YJB/Child_First_Overview_and_Guide_April_2022_YJB.pdf

Practice Principle 2: Responses to child exploitation and  
extra-familial harm must recognise and challenge inequalities,  
exclusion and discrimination
Allnock, D. and Soares, C. (2025) Intersecting needs: Neurodivergence, gender, and sexual violence in 
local support systems. University of Bedfordshire.

Billingham, L., & Irwin-Rogers, K. (2022). Against Youth Violence: a social harm perspective. Bristol  
University Press.

Bowyer, S. (2015). Confident practice with cultural diversity. Research in Practice.

Bywaters, P., & Skinner, G. (2022). The Relationship Between Poverty and Child Abuse and Neglect: New 
Evidence. Nuffield Foundation.

The Child Safeguarding Practice Review Panel (2020). It was hard to escape. Safeguarding children at 
risk from criminal exploitation. https://assets.publishing.service.gov.uk/government/uploads/system/
uploads/attachment_data/file/870035/Safeguarding_children_at_risk_from_criminal_ exploitation_
review.pdf

38

https://tce.researchinpractice.org.uk/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/577105/youth-justice-review-final-report-print.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/577105/youth-justice-review-final-report-print.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/577105/youth-justice-review-final-report-print.pdf
https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-child
https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-child
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/966200/YJB_Strategic_Plan_2021_-_2024.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/966200/YJB_Strategic_Plan_2021_-_2024.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/966200/YJB_Strategic_Plan_2021_-_2024.pdf
https://yjresourcehub.uk/images/YJB/Child_First_Overview_and_Guide_April_2022_YJB.pdf
https://yjresourcehub.uk/images/YJB/Child_First_Overview_and_Guide_April_2022_YJB.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/870035/Safeguarding_children_at_risk_from_criminal_exploitation_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/870035/Safeguarding_children_at_risk_from_criminal_exploitation_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/870035/Safeguarding_children_at_risk_from_criminal_exploitation_review.pdf


Funded by the Department for Education tce.researchinpractice.org.uk

Child Safeguarding Practice Review Panel. (2025). “It’s silent”: Race, racism and safeguarding children 
(Panel Briefing 4). Government of the United Kingdom. https://www.gov.uk/government/publica-
tions/race-racism-and-safeguarding-children

Commission on Young Lives. (2022). Hidden in Plain Sight: Final report by the Commission on Young 
Lives. https://thecommissiononyounglives.co.uk

Crenshaw, K. (1991). Mapping the Margins: Intersectionality, Identity Politics, and Violence against 
Women of Color. Stanford Law Review, 43 (6), 1241. https://doi.org/10.2307/1229039

Davis, J., & Marsh, N. (2020). Boys to men: The cost of ‘adultification’ in safeguarding responses 
to Black boys. Critical and Radical Social Work, 8 (2), 255–259. https://doi.org/10.1332/20498602 
0X15945756023543

Davis, J. (2022). Adultification bias within child protection and safeguarding. HMIP. https://cdn.web-
sitebuilder.service.justice.gov.uk/uploads/sites/32/2022/06/Academic-Insights-Adultification-bi-
as-within-child-protection-and-safeguarding.pdf

Davis, J., & Marsh, N. (2022). The Myth of the Universal Child. In D. Holmes (Ed), Safeguarding Young 
People: Risk, Rights, Resilience and Relationships (1st ed., pp. 111-129). Jessica  Kingsley Publishers.

Day A-M, Allely C, Robinson L, Turner K, Gerry KC F, Forrester A. The over-representation of  
neurodivergent children in Youth Justice Systems and The Youth Court. Medicine, Science and the 
Law. 2024;64(4):255-258. https://doi.org/10.1177/00258024241274073

Department for Education (2018b) Permanent and fixed period exclusions in England: 2016 to 2017, 
SFR 35/2017. London: Department for Education. https://assets.publishing.service.gov.uk/govern-
ment/uploads/system/uploads/attachment_data/file/726741/text_exc1617.pdf

Epstein, R., Blake, J., & Gonzalez, T. (2017). Girlhood Interrupted: The Erasure of Black Girls’ Childhood. 
The Georgetown Law Centre on Poverty and Inequality.

Equality Act (2010). https://www.legislation.gov.uk/ukpga/2010/15/contents

Featherstone, B., Gupta, A., Morris, K., & White, S. (2018). Protecting Children: A Social Model. Policy 
Press.

Franklin, A., Raws, P., & Smeaton, E. (2015). Under Protected, Over Protected: Meeting the Needs of 
Young People with Learning Disabilities Who Experience, or Are at Risk of, Sexual Exploitation. Barnardo's.

Gill, K., Quilter-Pinner, H., & Swift, D. (2017). Making The Difference. Breaking the link between school 
exclusion and social exclusion. IPPR. https://www.ippr.org/articles/making-the-difference

Graham, B., White, C., Edwards, A., Potter, S., & Street, C. (2019). School exclusion: a literature review on 
the continued disproportionate exclusion of certain children. https://assets.publishing.service. gov.uk/
government/uploads/system/uploads/attachment_data/file/800028/Timpson_review_of_ school_
exclusion_literature_review.pdf

Godar, R. (2020). Using data intelligently to understand child exploitation. Tackling Child  
Exploitation Support Programme. https://tce.researchinpractice.org.uk/using-data-intelligent-
ly-tounderstand-child- exploitation-part-1-of-7/

39

https://tce.researchinpractice.org.uk/
https://www.gov.uk/government/publications/race-racism-and-safeguarding-children
https://www.gov.uk/government/publications/race-racism-and-safeguarding-children
https://thecommissiononyounglives.co.uk/
https://www.jstor.org/stable/1229039?origin=crossref
https://bristoluniversitypressdigital.com/view/journals/crsw/8/2/article-p255.xml
https://bristoluniversitypressdigital.com/view/journals/crsw/8/2/article-p255.xml
https://cdn.websitebuilder.service.justice.gov.uk/uploads/sites/32/2022/06/Academic-Insights-Adultification-bias-within-child-protection-and-safeguarding.pdf
https://cdn.websitebuilder.service.justice.gov.uk/uploads/sites/32/2022/06/Academic-Insights-Adultification-bias-within-child-protection-and-safeguarding.pdf
https://cdn.websitebuilder.service.justice.gov.uk/uploads/sites/32/2022/06/Academic-Insights-Adultification-bias-within-child-protection-and-safeguarding.pdf
https://doi.org/10.1177/00258024241274073
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/726741/text_exc1617.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/726741/text_exc1617.pdf
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.ippr.org/articles/making-the-difference
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/800028/Timpson_review_of_school_exclusion_literature_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/800028/Timpson_review_of_school_exclusion_literature_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/800028/Timpson_review_of_school_exclusion_literature_review.pdf
https://tce.researchinpractice.org.uk/using-data-intelligently-to-understand-child-exploitation-part-1-of-7/
https://tce.researchinpractice.org.uk/using-data-intelligently-to-understand-child-exploitation-part-1-of-7/


Funded by the Department for Education tce.researchinpractice.org.uk

Godar, R. (2021a). The power in data and how to share it. Tackling Child Exploitation Support  
Programme. https://tce.researchinpractice.org.uk/the-power-in-data-and-how-to-share-it/

Godar, R. (2021b). Using data to explore equalities, diversity and inclusion. Tackling Child Exploitation 
Support Programme. https://tce.researchinpractice.org.uk/using-data-to-explore-equalitiesdiversi-
ty- and-inclusion/

Just for Kids Law (2020). Excluded, exploited, forgotten: Childhood criminal exploitation and school 
exclusion. https://www.justforkidslaw.org/sites/default/files/fields/download/JfKL%20school%20 
exclusion%20and%20CCE_2.pdf

Lammy, D. (2017). The Lammy Review: An Independent Review into the Treatment of, and Outcomes for, 
Black, Asian and Minority Ethnic Individuals in the Criminal Justice System. https://www.gov.uk/ govern-
ment/publications/lammy-review-final-report

Leon, L., & Raws, P. (2016). Boys don’t cry: improving identification and disclosure of sexual  
exploitation among boys and young men trafficked to the UK. https://www.oscb.org.uk/wp-content/
uploads/Childrens-Society-Boys-and-Trafficking-Report-October-2016.pdf

Marmot, M., Allen, J., Boyce, T., Goldblatt, P., Morrison, J. (2020). Health Equity in England: The Marmot 
Review 10 Years On. Institute of Health Equity.

Marshall, H. (2024). Child criminal exploitation and the interactional emergence of victim  
status. The British Journal of Criminology, 64(5), 1011–1027. https://academic.oup.com/bjc/arti-
cle/64/5/1011/7612775

McNaughton Nicholls, C., Cockbain, E., Brayley, H., Harvey, S., Fox, C., Paskell, C., Ashby, M., Gibson, K., 
& Jago, N. (2014). Research on the sexual exploitation of boys and young men: A UK scoping study.  
Summary of findings. Barnardo’s.

Melaku, T.M., Beeman, A., Smith, D.G., & Johnson, W.B. (2020). Be a Better Ally. Harvard  Business  
Review.

Ofsted (2018). Protecting children from criminal exploitation, human trafficking and modern slavery: an 
addendum. https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attach-
ment_data/file/756031/Protecting_children_from_criminal_exploitation_human_trafficking_modern_
slavery_addendum_141118.pdf

Tedam, P. (2022). Promoting anti-racism in children and family services. Research in Practice.

Timpson, E. (2019). Timpson Review of School Exclusion. https://assets.publishing.service.gov.uk/gov-
ernment/uploads/system/uploads/attachment_data/file/807862/Timpson_review.pdf

United Nations (1948). Universal Declaration of Human Rights. https://www.un.org/en/about-us/uni-
versal-declaration-of-human-rights

Weston, S., & Mythen, G. (2023). Child sexual exploitation and the adoption of public health  
approaches to prevention: Critical reflections on evolving processes and practices. Crime Prevention 
and Community Safety, 25, 227–242. https://doi.org/10.1057/s41300-023-00183-3

40

https://tce.researchinpractice.org.uk/
https://tce.researchinpractice.org.uk/the-power-in-data-and-how-to-share-it/
https://tce.researchinpractice.org.uk/using-data-to-explore-equalities-diversity-and-inclusion/
https://tce.researchinpractice.org.uk/using-data-to-explore-equalities-diversity-and-inclusion/
https://www.justforkidslaw.org/sites/default/files/fields/download/JfKL%20school%20exclusion%20and%20CCE_2.pdf
https://www.justforkidslaw.org/sites/default/files/fields/download/JfKL%20school%20exclusion%20and%20CCE_2.pdf
https://www.gov.uk/government/publications/lammy-review-final-report
https://www.gov.uk/government/publications/lammy-review-final-report
https://www.oscb.org.uk/wp-content/uploads/Childrens-Society-Boys-and-Trafficking-Report-October-2016.pdf
https://www.oscb.org.uk/wp-content/uploads/Childrens-Society-Boys-and-Trafficking-Report-October-2016.pdf
https://academic.oup.com/bjc/article/64/5/1011/7612775
https://academic.oup.com/bjc/article/64/5/1011/7612775
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/756031/Protecting_children_from_criminal_exploitation_human_trafficking_modern_slavery_addendum_141118.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/756031/Protecting_children_from_criminal_exploitation_human_trafficking_modern_slavery_addendum_141118.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/756031/Protecting_children_from_criminal_exploitation_human_trafficking_modern_slavery_addendum_141118.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/807862/Timpson_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/807862/Timpson_review.pdf
https://www.un.org/en/about-us/universal-declaration-of-human-rights
https://www.un.org/en/about-us/universal-declaration-of-human-rights
https://doi.org/10.1057/s41300-023-00183-3


Funded by the Department for Education tce.researchinpractice.org.uk

Williams, P., & Clarke, B. (2018). The Black Criminal Other as an Object of Social Control. Social  
Sciences, 7 (11), 1–14. https://doi.org/10.3390/socsci7110234

Wroe. L, & Manister. M, (2024). Relationship of trust and surveillance in the first national piloting of 
Contextual Safeguarding in England and Wales. Critical and Radical Social Work, 12, 205–229. https://
doi.org/10.1332/20498608y2023d000000014

Practice Principle 3: Responses to child exploitation and  
extra-familial harm must respect the voice, experiences and  
expertise of children and young people
Allnock, A. (2018). Disclosure of CSE and other forms of child sexual abuse. Is an integrated evidence 
base required? In J. Pearce & H. Beckett (Eds), Understanding and Responding to Child Sexual  
Exploitation (1st ed., pp. 37-54). Routledge.

Beckett, H., Brodie, I., Factor, F., Melrose, M., Pearce, J., Pitts, J., Shuker, L., & Warrington, C. (2013). ‘It’s 
wrong... but you get used to it.’ A qualitative study of gang-associated sexual violence towards, and 
exploitation of young people in England. Children’s Commissioner for England.

Beckett, H., & Warrington, C. (2015). Making Justice Work: Experiences of criminal justice for children 
and young people affected by sexual exploitation as victims and witnesses. University of Bedfordshire.

Beckett, H., Holmes, D., & Walker, J. (2017). Child Sexual Exploitation. Definition & Guide for  
Professionals: Extended text. University of Bedfordshire and Research in Practice.

Beckett, H., & Lloyd, J. (2022). Growing Pains: Developing Safeguarding Responses to Adolescent Harm. 
In D. Holmes (Ed), Safeguarding Young People: Risk, Rights, Resilience and Relationships (1st ed., pp. 61- 
82). Jessica Kingsley Publishers.

Beckett, H. and Warrington, C. (2024) Do no harm? Rethinking risk and harm narratives in  
abuse-focused research with children in Child Protection and Practice Volume 2, August 2024 https://
doi.org/10.1016/j.chipro.2024.100037

Brodie, I. (2022). TCE Children and Young People’s Voice Evidence Review. Tackling Child Exploitation 
Support Programme. https://tce.researchinpractice.org.uk/wp-content/uploads/2022/10/2790_TCE_
TCE_Children_Young_Peoples_Voice_Evidence_review_16pp_v2-1.pdf

Cossar, J., Brandon, M., & Jordan, P. (2016). ‘You’ve got to trust her and she’s got to trust you’:  
children’s views on participation in the child protection system: Children’s views on participation. 
Child and Family Social Work, 21 (1), 103–112. https://doi.org/10.1111/cfs.12115

Child Safeguarding Practice Review Panel. (2025). “It’s silent”: Race, racism and safeguarding children 
(Panel Briefing 4). Government of the United Kingdom. https://www.gov.uk/government/publica-
tions/race-racism-and-safeguarding-children

Children Act (1989). https://www.legislation.gov.uk/ukpga/1989/41/section/17

Department for Education (2023a). Working together to safeguard children 2023: A guide to  
multi-agency working to help, protect and promote the welfare of children. https://www.gov.uk/govern-
ment/publications/working-together-to-safeguard-children--2

41

https://tce.researchinpractice.org.uk/
https://doi.org/10.3390/socsci7110234
https://doi.org/10.1332/20498608y2023d000000014
https://doi.org/10.1332/20498608y2023d000000014
https://www.sciencedirect.com/journal/child-protection-and-practice/vol/2/suppl/C
https://doi.org/10.1016/j.chipro.2024.100037
https://doi.org/10.1016/j.chipro.2024.100037
https://tce.researchinpractice.org.uk/wp-content/uploads/2022/10/2790_TCE_TCE_Children__Young_Peoples_Voice_Evidence_review_16pp_v2-1.pdf
https://tce.researchinpractice.org.uk/wp-content/uploads/2022/10/2790_TCE_TCE_Children__Young_Peoples_Voice_Evidence_review_16pp_v2-1.pdf
https://onlinelibrary.wiley.com/doi/10.1111/cfs.12115
https://www.gov.uk/government/publications/race-racism-and-safeguarding-children
https://www.gov.uk/government/publications/race-racism-and-safeguarding-children
https://www.legislation.gov.uk/ukpga/1989/41/section/17
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2


Funded by the Department for Education tce.researchinpractice.org.uk

Diaz, C., Pert, H., & Thomas, N.P. (2019). Independent Reviewing Officers' and social workers'  
perceptions of children's participation in Children in Care Reviews. Journal of Children's Services, 14 (3), 
162-173.

Dillon, J. (2019). 'Revolutionizing' Participation in Child Protection Proceedings. Doctoral thesis,  
Liverpool John Moores University.

Dixon, J., & Baker, C. (2016). New belongings programme: evaluation. Department for Education. 
https://www.gov.uk/government/publications/new-belongings-programme-evaluation

Equality Act (2010). https://www.legislation.gov.uk/ukpga/2010/15/contents

Featherstone, B., Gupta, A., Morris, K., & White, S. (2018). Protecting Children. A Social Model. Policy 
Press.

Firmin, C., Lefevre, M., Langhoff, K., & Ruch, G. (2024). A line in the sand: Moving from surface  
improvement to foundational shifts to develop effective responses to extra-familial risks and harms. 
The British Journal of Social Work. https://doi.org/10.1093/bjsw/bcae193

Franklin, A., Raws, P., & Smeaton, E. (2015). Under Protected, Over Protected: Meeting the Needs of 
Young People with Learning Disabilities Who Experience, or Are at Risk of, Sexual Exploitation. Barnardo's.

Godar, R. (2015). The hallmarks of effective participation: Evidencing the voice of the child. In M. Ivory 
(Ed), Voice of the child: Meaningful engagement with children and young people (1st ed., pp. 1222).  
Research in Practice.

Hallett, S. (2016). ‘An uncomfortable comfortableness’: ‘Care’, child protection and child sexual  
exploitation. British Journal of Social Work, 46 (7), 2137-2152. https://doi.org/10.1093/bjsw/bcv136

Hart, R. (2009). Charting change in the participatory settings of childhood. In N. Thomas (Ed)  
Children, politics and communication: participation at the margins (pp. 7-29). Policy Press.

Hill, N., & Warrington, C. (2022). Nothing About Me Without Me. In D. Holmes, D. (Ed), Safeguarding 
young people: risk, rights, relationships and resilience (pp. 159-176). Jessica Kingsley Publishers.

Hinton, R. (2008). Children's Participation and Good Governance: Limitations of the Theoretical  
Literature. The International Journal of Children's Rights, 16, 285-300. http://dx.doi.
org/10.1163/157181808X311141

Huegler, N., Damman, J. L., Ruch, G., & Bowyer, S. (2025). ‘We were persistently othering them out’: 
Reconceptualising ‘safeguarding’ for young people experiencing extra-familial risks and harms 
during transition to adulthood. Health Education Journal. Advance online publication. https://doi.
org/10.1177/00178969241299338

Lansdown, G. (2012). Participation as Protection (P4P). Queen’s University. https://www.qub. ac.uk/
sites/participation-for-protection/

Lefevre, M., Hickle, K., Luckock, B., & Ruch, G. (2017). Building Trust with Children and Young People at 
Risk of Child Sexual Exploitation: The Professional Challenge. The British Journal of Social Work, 47 (8), 
2456–2473.

42

https://tce.researchinpractice.org.uk/
https://www.gov.uk/government/publications/new-belongings-programme-evaluation
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://doi.org/10.1093/bjsw/bcae193
https://academic.oup.com/bjsw/article/46/7/2137/2770735
https://brill.com/view/journals/chil/16/3/article-p285_2.xml
https://brill.com/view/journals/chil/16/3/article-p285_2.xml
https://doi.org/10.1177/00178969241299338
https://doi.org/10.1177/00178969241299338
https://www.qub.ac.uk/sites/participation-for-protection/
https://www.qub.ac.uk/sites/participation-for-protection/


Funded by the Department for Education tce.researchinpractice.org.uk

Marshall, H. (2024). Child criminal exploitation and the interactional emergence of victim status. The 
British Journal of Criminology, 64(5), 1011–1027. https://doi.org/10.1093/bjc/azae008

Morrow, V. (2001). Young people’s explanations and experiences of social exclusion: retrieving 
Bourdieu’s concept of social capital. International Journal of Sociology and Social Policy, 21 (4-6), 37-63.

Thomas, N. (2015). The voice of the child in statutory work. In M. Ivory (Ed), Voice of the child:  
Meaningful engagement with children and young people. Research in Practice.

Tisdall, E.K. (2017). Conceptualising children and young people’s participation: examining  
vulnerability, social accountability and co-production. The International Journal of Human Rights, 21 
(1), 59-75.

United Nations Committee on the Rights of the Child (2009). General comment No. 12 : The Right of 
the Child to be Heard. United Nations.

Wainwright, J., & Larkins, C. (2019). Race, ethnicity, young people and offending: the elephant in the 
room. Social Identities, 26 (1), 128-144. https://doi.org/10.1080/13504630.2019.1684887

Warrington, C. (2013). Partners in care? Sexually exploited young people’s inclusion and exclusion 
from decision making about safeguarding. In M. Melrose & J. Pearce (Eds), Critical Perspectives on 
Child Sexual Exploitation and Trafficking (1st ed., pp. 110 – 124). Palgrave Macmillan.

Warrington, C. (2016). Guide to young people’s perspectives on professional support for child sexual  
exploitation. Community Care Inform.

Warrington, C., & Larkins, C. (2019). Children at the centre of safety: challenging the false  
juxtaposition of protection and participation. Journal of Children’s Services, 14 (3), 133-142. https://doi.
org/10.1108/JCS-09-2019-055

Whittington, E. (2019). Co-producing and navigating consent in participatory research with young 
people. Journal of Children's Services, 14 (3), 205-216. https://doi.org/10.1108/JCS-02-2019-0007

Williams, D. (2021). Using co-production to generate value. Research in Practice. https://web.archive.
org/web/20211214140744/https://www.researchinpractice.org.uk/all/news-views/2021/december/
using-co-production-to-generate-value/

Winter, K., Cree, V., Hallett, S., Hadfield, M., Ruch, G., Morrison, F., & Holland, S. (2017). Exploring 
Communication Between Social Workers, Children and Young People. The British Journal of Social Work, 
47 (5), 1427-1444. https://doi.org/10.1093/bjsw/bcw083

Wroe, L.E., & Lloyd, J. (2020). Watching over or working with? Understanding social work innovation in 
response to extra-familial harm. Social Sciences, 9 (4), 37. https://doi.org/10.3390/ socsci9040037

Young Researchers’ Advisory Panel (2021). Participation is Protective infographic. https://www.beds.
ac.uk/media/jqjk3bvc/participation-as-protective-poster-web-3000-72dpi.jpg

Practice Principle 4: Responses to child exploitation and  
extra-familial harm must be strengths-based and relationship-based
Allnock, D. (2018). Disclosure of CSE and other forms of child sexual abuse. In H. Beckett & J. Pearce, 
(Eds), Understanding and Responding to Child Sexual Exploitation (pp.37-53). Routledge.

43

https://tce.researchinpractice.org.uk/
https://doi.org/10.1093/bjc/azae008
https://www.tandfonline.com/doi/full/10.1080/13504630.2019.1684887
https://www.emerald.com/insight/content/doi/10.1108/JCS-09-2019-055/full/html
https://www.emerald.com/insight/content/doi/10.1108/JCS-09-2019-055/full/html
https://www.emerald.com/insight/content/doi/10.1108/JCS-02-2019-0007/full/html
https://web.archive.org/web/20211214140744/https://www.researchinpractice.org.uk/all/news-views/2021/december/using-co-production-to-generate-value/
https://web.archive.org/web/20211214140744/https://www.researchinpractice.org.uk/all/news-views/2021/december/using-co-production-to-generate-value/
https://web.archive.org/web/20211214140744/https://www.researchinpractice.org.uk/all/news-views/2021/december/using-co-production-to-generate-value/
https://academic.oup.com/bjsw/article-abstract/47/5/1427/2622339?redirectedFrom=fulltext
https://doi.org/10.3390/socsci9040037
https://www.beds.ac.uk/media/jqjk3bvc/participation-as-protective-poster-web-3000-72dpi.jpg
https://www.beds.ac.uk/media/jqjk3bvc/participation-as-protective-poster-web-3000-72dpi.jpg


Funded by the Department for Education tce.researchinpractice.org.uk

Allnock, D., Beckett, H., Soares, C., Starbuck, L., Warrington, C., & Walker, J. (2022). Learning from the 
experts - understanding the mental health and emotional wellbeing needs of those who experience 
sexual abuse during adolescence. https://www.beds.ac.uk/media/3qjmxdlq/uob_sylrc_learningfrom-
expertsreport_full-report.pdf

Beckett, H., Warrington, C., Ackerley, E., & Allnock, D. (2015). Children's voices: children and young  
people’s perspectives on the police’s role in safeguarding: a report for Her Majesty’s Inspectorate of  
Constabularies. University of Bedfordshire. https://researchportal.beds.ac.uk/en/publications/chil-
drens-voices-children-and-young-peoples-perspectives-on-the-p-3/

Beckett, H., & Lloyd, J. (2022). Growing Pains: Developing Safeguarding Responses to Adolescent 
Harm. In D. Holmes (Ed), Safeguarding Young People: Risk, Rights, Resilience and Relationships (pp. 61-
82). Jessica Kingsley Publishers.

Bellis, M.A., Hardcastle, K., Ford, K., Hughes, K., Ashton, K., Quigg, Z., & Butler, N. (2017). Does  
continuous trusted adult support in childhood impart life-course resilience against adverse  
childhood experiences? A retrospective study on adult health-harming behaviours and mental 
well-being. BMC Psychiatry, 17 (1), 110.

Berelowitz S., Clifton J., Firmin C., Gulyurtlu S., & Edwards G. (2013). ‘If Only Someone Had Listened’: 
Office of the Children’s Commissioner’s Inquiry into Child Sexual Exploitation in Gangs and Groups: Final 
Report. Office of the Children’s Commissioner.

Cambridge Dictionary (n.d) Available at: https://dictionary.cambridge.org/dictionary/english/relation-
ship (Accessed 19 November 2022)’

Care Act Guidance (2014). https://www.gov.uk/government/publications/care-act-statutoryguid-
ance/care-and-support-statutory-guidance

Care Inquiry (2013). Making not breaking—Building relationships for our most vulnerable children. 
https://www.nuffieldfoundation.org/sites/default/files/files/Care%20Inquiry%20-%20Full%20Re-
port%20April%202013.pdf

Catalano, R.F., Fagan, A.A., Gavin, L.E., Greenberg, M.T., Irwin Jr, C.E., Ross, D.A., & Shek, D.T. (2012). 
Worldwide application of prevention science in adolescent health. The Lancet, 379 (9826),  1653-1664.

Cockbain, E. (2018). Investigation and prosecution: challenges, outcomes and opportunities. Offender 
and Victim Networks in Human Trafficking (1st ed., pp. 128–163). Routledge.

Coffey, A. (2014). Real Voices Child sexual exploitation in Greater Manchester. https://www.scie-social-
careonline.org.uk/real-voices-child-sexual-exploitation-in-greater-manchester/r/a11G0000006Yt-
J3IAK

Crisma, M., Bascelli, E., Paci, D., & Romito, P. (2004). Adolescents who experienced sexual abuse: 
Fears, needs and impediments to disclosure. Child abuse & neglect, 28 (10), 1035-1048.

Early, T.J., & GlenMaye, L.F. (2000). Valuing families: Social work practice with families from a strengths 
perspective. Social Work, 45 (2), 118–130. https://doi.org/10.1093/sw/45.2.118

44

https://tce.researchinpractice.org.uk/
https://www.beds.ac.uk/media/3qjmxdlq/uob_sylrc_learningfromexpertsreport_full-report.pdf
https://www.beds.ac.uk/media/3qjmxdlq/uob_sylrc_learningfromexpertsreport_full-report.pdf
https://researchportal.beds.ac.uk/en/publications/childrens-voices-children-and-young-peoples-perspectives-on-the-p-3/
https://researchportal.beds.ac.uk/en/publications/childrens-voices-children-and-young-peoples-perspectives-on-the-p-3/
https://dictionary.cambridge.org/dictionary/english/relationship
https://dictionary.cambridge.org/dictionary/english/relationship
https://www.gov.uk/government/publications/care-act-statutory-guidance/care-and-support-statutory-guidance
https://www.gov.uk/government/publications/care-act-statutory-guidance/care-and-support-statutory-guidance
https://www.nuffieldfoundation.org/sites/default/files/files/Care%20Inquiry%20-%20Full%20Report%20April%202013.pdf
https://www.nuffieldfoundation.org/sites/default/files/files/Care%20Inquiry%20-%20Full%20Report%20April%202013.pdf
http://content.govdelivery.com/attachments/UKLGIU/2014/11/20/file_attachments/342685/Real%2Bvoices%2BCoffey%2Breport%2Bon%2Bchild%2Bsexual%2Bexploitation%2Bin%2BGreater%2BManchester.pdf
http://content.govdelivery.com/attachments/UKLGIU/2014/11/20/file_attachments/342685/Real%2Bvoices%2BCoffey%2Breport%2Bon%2Bchild%2Bsexual%2Bexploitation%2Bin%2BGreater%2BManchester.pdf
http://content.govdelivery.com/attachments/UKLGIU/2014/11/20/file_attachments/342685/Real%2Bvoices%2BCoffey%2Breport%2Bon%2Bchild%2Bsexual%2Bexploitation%2Bin%2BGreater%2BManchester.pdf
https://doi.org/10.1093/sw/45.2.118


Funded by the Department for Education tce.researchinpractice.org.uk

Ferguson, H., Warwick, L., Cooner, T. S., Leigh, J., Beddoe, L., Disney, T., & Plumridge, G. (2020). The 
nature and culture of social work with children and families in long-term casework: Findings from a 
qualitative longitudinal study. Child and Family Social Work, 25 (3), 694–703. https://doi.org/10.1111/
cfs.12746

Firmin, C., Lefevre, M., Langhoff, K., & Ruch, G. (2024). A line in the sand: Moving from surface  
improvement to foundational shifts to develop effective responses to extra-familial risks and harms. 
The British Journal of Social Work. https://doi.org/10.1093/bjsw/bcae193

Fine, M., Freudenberg, N., Payne, Y., Perkins, T., Smith, K., & Wanzer. K (2003). ‘Anything can happen 
with police around’: Urban youth evaluate strategies of surveillance in public places. Journal of Social 
Issues, 59, 141–58.

FitzSimons, A., & McCracken, K. (2020). Children’s Social Care Innovation Programme: round 2 final 
report. Department for Education. https://www.gov.uk/government/publications/childrensso-
cial-care-innovation-programme-round-2-evaluation

Hallett, S., Verbruggen, J., Buckley, J., & Robinson, A. (2019). ‘Keeping Safe?’: An analysis of the  
outcomes of work with sexually exploited young people in Wales. https://www.cardiff.ac.uk/research/
explore/find-a-project/view/1513282-keeping-safe

Ghate, D. (2015). From Programs to Systems: Deploying Implementation Science and Practice for 
Sustained Real World Effectiveness in Services for Children and Families. Journal of Clinical Child & 
Adolescent Psychology, 45 (6), 812-826.

Hickle, K., & Lefevre, M. (2022) Learning to love and trust again: a relational approach to  
developmental trauma. In D. Holmes (Ed), Safeguarding Young People: Risk, Rights, Relationships and 
Resilience (pp. 159-176). Jessica Kingsley Publishers.

Hill, N., & Warrington, C. (2022) Nothing About Me Without Me. In D. Holmes (Ed), Safeguarding Young 
People: Risk, Rights, Relationships and Resilience (pp. 177-201). Jessica Kingsley Publishers.

Hollis, F. (1964) Casework: A Psychosocial Therapy. Random House.

Ibrahim, N., Michail, M., & Callaghan, P. (2014). The strengths-based approach as a service delivery 
model for severe mental illness: A meta-analysis of clinical trials. BMC Psychiatry, 14 (1)243. https:// 
doi.org/10.1186/s12888-014-0243-6

Langhoff, K., Lefevre, M., & Larkin, R. (2024). Shipping containers and speed boats: Exploring the  
contexts and relational spaces professionals navigate to safeguard young people from criminal  
exploitation. Journal of Children's Services, 19(2), 74–87. https://doi.org/10.1108/JCS-08-2022-0024

Lefevre, M., Hickle, K., Luckock, B., & Ruch, G. (2017). Building trust with children and young people at 
risk of child sexual exploitation: The professional challenge. British Journal of Social Work, 47 (8), 2456– 
2473. https://doi.org/10.1093/bjsw/bcw181

Lefevre, M., Hickle, K., & Luckock, B. (2019). ‘Both/And’ Not ‘Either/Or’: Reconciling Rights to  
Protection and Participation in Working with Child Sexual Exploitation. British Journal of Social Work, 
49 (7), 1837– 1855. https://doi.org/10.1093/bjsw/bcy106

45

https://tce.researchinpractice.org.uk/
https://doi.org/10.1111/cfs.12746
https://doi.org/10.1111/cfs.12746
https://doi.org/10.1093/bjsw/bcae193
https://www.gov.uk/government/publications/childrens-social-care-innovation-programme-round-2-evaluation
https://www.gov.uk/government/publications/childrens-social-care-innovation-programme-round-2-evaluation
https://www.cardiff.ac.uk/research/explore/find-a-project/view/1513282-keeping-safe
https://www.cardiff.ac.uk/research/explore/find-a-project/view/1513282-keeping-safe
https://doi.org/10.1186/s12888-014-0243-6
https://doi.org/10.1186/s12888-014-0243-6
https://doi.org/10.1108/JCS-08-2022-0024
https://doi.org/10.1093/bjsw/bcw181
https://doi.org/10.1093/bjsw/bcy106


Funded by the Department for Education tce.researchinpractice.org.uk

Lewing, B., Doubell, L., Beevers, T., & Acquah, D. (2018). Building trusted relationships for vulnerable 
children and young people with public services. https://www.eif.org.uk/report/building-trusted-rela-
tionships-for-vulnerable-children-and-young-people-with-public-services

Lowe, T. (2021). Human learning systems: public service for the real world. https://www. centreforpub-
licimpact.org/assets/documents/hls-real-world.pdf

Mason, C. (2012). Social work the ‘art of relationship’: Parents’ perspectives on an intensive  
family support project. Child and Family Social Work, 17 (3), 368–377. https://onlinelibrary.wiley.com/
doi/abs/10.1111/j.1365-2206.2011.00791.x

Marshall, H. (2024). Child criminal exploitation and the interactional emergence of victim status. The 
British Journal of Criminology, 64(5), 1011–1027. https://doi.org/10.1093/bjc/azae008

Moriaty, J., Baginsky, M., & Manthorpe, J. (2015). Literature review of roles and issues within the social 
work profession in England. Professional Standards Authority.

Morgan, A., & Ziglio, E. (2007). Revitalising the evidence base for public health: an assets model.  
Promotion & Education, 14 (2), 17-22. https://doi.org/10.1177/10253823070140020701x

Munro, E., & Lushey, C., (2012). The impact of more flexible assessment practices in response to the  
Munro Review of Child Protection. Emerging findings from the trials. Childhood Wellbeing Research 
Centre.

Owens, R., Ruch, G., Firmin, C., Millar, H., & Remes, E. (2020). Relationship-based practice and  
Contextual Safeguarding: Key Messages for Practice. https://www.contextualsafeguarding.org.uk/me-
dia/z3zgmdqr/relationship-based-practice-and-contextual-safeguarding.pdf

Parton, N. (2012). The Munro Review of Child Protection: An Appraisal. Children and Society, 26, 2, 150– 
162. https://doi.org/10.1111/j.1099-0860.2011.00415.x

Pearce, J.J. (2009). Young People and Sexual Exploitation: 'It's not hidden, you just aren't looking'.  
Routledge.

Pike, N., & Langham, M. (2019). Parents’ experiences of the children’s social care system when a child is 
sexually exploited. PACE.

Pulla, V., & Francis, A.P. (2014). A Strengths approach to mental health. In A.P. Francis (Ed), Social Work in 
Mental Health: Contexts and Theories for Practice (pp. 126-143). Sage.

Rapp, C.A., Saleebey, D., & Sullivan, W.P. (2006). The future of strengths-based social work. Advances in 
social work: Special issue on the futures of social work, 6 (1), 79-90.

Ruch, G. (2005). Relationship-based practice and reflective practice: holistic approaches to  
contemporary child care social work. Child & Family Social Work, 10 (2), 111-123.

Ruch, G. (2018). Theoretical frameworks informing relationship-based practice. In G. Ruch, D. Turney & 
A. Ward (Eds), Relationship-based Social Work: Getting to the Heart of Practice (2nd edition, pp. 37-54). 
Jessica Kingsley Publishers.

Ruch, G. (2020). Practising relationship-based social work. Research in Practice, Practice Supervisor 
Development Programme.

46

https://tce.researchinpractice.org.uk/
https://www.eif.org.uk/report/building-trusted-relationships-for-vulnerable-children-and-young-people-with-public-services
https://www.eif.org.uk/report/building-trusted-relationships-for-vulnerable-children-and-young-people-with-public-services
https://www.centreforpublicimpact.org/assets/documents/hls-real-world.pdf
https://www.centreforpublicimpact.org/assets/documents/hls-real-world.pdf
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1365-2206.2011.00791.x
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1365-2206.2011.00791.x
https://doi.org/10.1093/bjc/azae008
https://doi.org/10.1177/10253823070140020701x
https://www.contextualsafeguarding.org.uk/media/z3zgmdqr/relationship-based-practice-and-contextual-safeguarding.pdf
https://www.contextualsafeguarding.org.uk/media/z3zgmdqr/relationship-based-practice-and-contextual-safeguarding.pdf
https://onlinelibrary.wiley.com/doi/10.1111/j.1099-0860.2011.00415.x


Funded by the Department for Education tce.researchinpractice.org.uk

Saleebey, D. (1996). The strengths perspective in social work practice: Extensions and cautions. Social 
work, 41 (3), 296-305.

Sebba, J., Luke, N., McNeish, D., & Rees, A. (2017). Children’s Social Care Innovation Programme: final 
evaluation report. Department for Education. https://www.gov.uk/government/publications/chil-
drens-social-care-innovation-programme-final-evaluation-report

Shuker, L. (2013). Constructs of safety for children in care affected by sexual exploitation. In M.  
Melrose & J. Pearce (Eds), Critical perspectives on child sexual exploitation and related trafficking (pp. 
125-138). Palgrave Macmillan.

Social Care Institute for Excellence (n.d). https://www.scie.org.uk/strengths-based-approaches

Social Care Institute for Excellence (2015). Strengths-based approaches for assessment and  
eligibility under the Care Act 2014. https://www.scie.org.uk/strengths-based-approaches/guidance

Tackling Child Exploitation Support Programme (2022) Joining the dots. https://tce.researchinprac-
tice.org.uk/joining-the-dots/

Trevithick, P. (2003). Effective relationship-based practice: A theoretical exploration. Journal of Social 
Work Practice, 17 (2), 163-176.

Wroe, L.E., & Lloyd, J. (2020). Watching over or working with? Understanding social work innovation in 
response to extra-familial harm. Social Sciences, 9 (4), 37. https://doi.org/10.3390/socsci9040037

Wroe. L, & Manister. M, (2024). Relationship of trust and surveillance in the first national piloting of 
Contextual Safeguarding in England and Wales. Critical and Radical Social Work, 12, 205–229. https://
doi.org/10.1332/20498608y2023d000000014

Ungar, M., Tutty, L.M., McConnell, S., Barter, K., & Fairholm, J. (2009). What Canadian youth tell us 
about disclosing abuse. Child Abuse and Neglect, 33 (10), 699–708. https://doi.org/10.1016/j. chia-
bu.2009.05.002

Practice Principle 5: Responses to child exploitation and  
extra-familial harm must recognise and respond to trauma
Asmussen, K., Fischer, F., Drayton, E., & Mcbride, T. (2020). Adverse childhood experiences: What we 
know, what we don’t know, and what should happen next. https://www.eif.org.uk/report/adversechild-
hood-experiences-what-we-know-what-we-dont-know-and-what-should-happen-next

Baginsky, M. (2013). Retaining Experienced Social Workers in Children's Services: The Challenge 
Facing Local Authorities in England. NIHR Health & Social Care Workforce Research Unit, The Policy 
Institute, King's College London.

Bateson, K., McManus, M., & Johnson, G. (2019). Understanding the use, and misuse, of Adverse  
Childhood Experiences (ACEs) in trauma-informed policing. The Police Journal: Theory, Practice and 
Principles, 93 (2), 131-145.

Beckett, H., Brodie, I., Factor, F., Melrose, M., Pearce, J.J., Pitts, J., & Warrington, C. (2013). ‘It's wrong- 
but you get used to it’: a qualitative study of gang-associated sexual violence towards, and  
exploitation of, young people in England. University of Bedfordshire.

47

https://tce.researchinpractice.org.uk/
https://www.gov.uk/government/publications/childrens-social-care-innovation-programme-final-evaluation-report
https://www.gov.uk/government/publications/childrens-social-care-innovation-programme-final-evaluation-report
https://www.scie.org.uk/strengths-based-approaches
https://www.scie.org.uk/strengths-based-approaches/guidance
https://tce.researchinpractice.org.uk/joining-the-dots/
https://tce.researchinpractice.org.uk/joining-the-dots/
https://doi.org/10.3390/socsci9040037
https://doi.org/10.1332/20498608y2023d000000014
https://doi.org/10.1332/20498608y2023d000000014
https://doi.org/10.1016/j.chiabu.2009.05.002
https://doi.org/10.1016/j.chiabu.2009.05.002
https://www.eif.org.uk/report/adverse-childhood-experiences-what-we-know-what-we-dont-know-and-what-should-happen-next
https://www.eif.org.uk/report/adverse-childhood-experiences-what-we-know-what-we-dont-know-and-what-should-happen-next


Funded by the Department for Education tce.researchinpractice.org.uk

Berelowitz S., Clifton J., Firmin C., Gulyurtlu S., & Edwards, G. (2013) ‘If Only Someone Had Listened’: 
Office of the Children’s Commissioner’s Inquiry into Child Sexual Exploitation in Gangs and Groups: Final 
Report. Office of the Children’s Commissioner.

Collins-Camargo, C., & Antle, B. (2018). Child welfare supervision: Special issues related to  
trauma- informed care in a unique environment. Clinical Supervisor, 37 (1), 64–82.

D'Andrea, W., Ford, J., Stolbach, B., Spinazzola, J., & Van der Kolk, B. A. (2012). Understanding  
interpersonal trauma in children: why we need a developmentally appropriate trauma diagnosis. 
American Journal of Orthopsychiatry, 82 (2), 187.

Emanuel, L. (2002). Parents united: addressing parental issues in work with infants and young  
children. Infant Observation, 5 ( 2), 103-117.

Finkelhor, D., & Browne, A. (1985). The traumatic impact of child sexual abuse: A conceptualization. 
American Journal of Orthopsychiatry, 55 (4), 530-541.

Gaffney, H., Jolliffe, D., & White, H. (2022). Trauma-Specific Therapies Toolkit technical report. https://
youthendowmentfund.org.uk/wp-content/uploads/2022/07/Trauma-SpecificTherapies_Techni-
cal-Report_Final_July-2022.pdf

Harris, M., & Fallot, R.D. (2001). Envisioning a trauma-informed service system: A vital paradigm shift. 
New Directions for Mental Health Services, 89, 3–22.

Hickle, K. (2017). Trauma Informed Evaluation Report. University of Sussex. https://sro.sussex. ac.uk/id/
eprint/75374/

Hickle, K. (2019). Understanding trauma and its relevance to child sexual exploitation. In J. Pearce 
(Ed.), Child sexual exploitation: Why theory matters (pp. 151–172). Policy Press.

Hickle, K. (2020). Introducing a trauma-informed capability approach in youth services. Children and 
Society, 34 (6), 537–551. https://sro.sussex.ac.uk/id/eprint/75374/

Home Office (2024) Trauma informed practice: learning from experience. https://www.gov.uk/govern-
ment/publications/trauma-informed-practice-learning-from-experience

Huang, L. N., Flatow, R., Biggs, T., Afayee, S., Smith, K., Clark, T., & Blake, M. (2014). SAMHSA's Concept 
of Trauma and Guidance for a Trauma-Informed Approach.

Kisiel, C., Fehrenbach, T., Small, L., & Lyons, J.S. (2009). Assessment of complex trauma exposure,  
responses, and service needs among children and adolescents in child welfare. Journal of Child &  
Adolescent Trauma, 2 (3), 143-160.

Knight, C. (2015). Trauma-Informed Social Work Practice: Practice Considerations and Challenges. 
Clinical Social Work Journal, 43 (1), 25–37. https://doi.org/10.1007/s10615-014-0481-6

Lefevre, M., & Hickle, K. (2022). Learning to love and trust again: a relational approach to  
developmental trauma. In D. Holmes (Ed), Safeguarding Young People: Risk, Rights, Relationships and 
Resilience (pp. 159-176). Jessica Kingsley Publishers.

Levenson J. (2017). Trauma-Informed Social Work Practice. Social work, 62 (2), 105–113. https://doi.
org/10.1093/sw/swx001

48

https://tce.researchinpractice.org.uk/
https://youthendowmentfund.org.uk/wp-content/uploads/2022/07/Trauma-Specific-Therapies_Technical-Report_Final_July-2022.pdf
https://youthendowmentfund.org.uk/wp-content/uploads/2022/07/Trauma-Specific-Therapies_Technical-Report_Final_July-2022.pdf
https://youthendowmentfund.org.uk/wp-content/uploads/2022/07/Trauma-Specific-Therapies_Technical-Report_Final_July-2022.pdf
https://sro.sussex.ac.uk/id/eprint/75374/
https://sro.sussex.ac.uk/id/eprint/75374/
https://sro.sussex.ac.uk/id/eprint/75374/
https://www.gov.uk/government/publications/trauma-informed-practice-learning-from-experience
https://www.gov.uk/government/publications/trauma-informed-practice-learning-from-experience
https://doi.org/10.1007/s10615-014-0481-6
https://doi.org/10.1093/sw/swx001
https://doi.org/10.1093/sw/swx001


Funded by the Department for Education tce.researchinpractice.org.uk

McCann, I.L., & Pearlman, L.A. (1990). Vicarious traumatization: A framework for understanding the 
psychological effects of working with victims. Journal of Traumatic Stress, 3 (1), 131-149.

Mrug, S., Loosier, P.S., & Windle, M. (2008). Violence exposure across multiple contexts: Individual and 
joint effects on adjustment. American Journal of Orthopsychiatry, 78 (1), 70-84.

NICE (2018). Post-traumatic stress disorder: NICE guideline [NG116]. https://www.nice.org.uk/guid-
ance/ng116

Office for Health Improvement and Disparities (2022). Working definition of trauma-informed  
practice. https://www.gov.uk/government/publications/working-definition-of-traumainformed-prac-
tice/working-definition-of-trauma-informed-practice

Palfrey, N., Ryan, R., & Reay, R. E. (2022). Implementation of Trauma-specific Interventions in a 
Child and Adolescent Mental Health Service. Journal of Child and Family Studies, :1-14. https://doi.
org/10.1007/s10826-022-02467-y

Pinderhughes, H., Davis, R., & Williams, M. (2015). Adverse community experiences and resilience: A 
framework for addressing and preventing community trauma. https://www.preventioninstitute.org/
sites/default/files/publications/Adverse%20Community%20Experiences%20and%20 Resilience.pdf

Shaia, W.E., Avruch, D.O., Green, K., & Godsey, G.M. (2019). Socially-Engineered Trauma and a New  
Social Work Pedagogy: Socioeducation as a Critical Foundation of Social Work Practice. Smith  
College Studies in Social Work, 89 (3-4), 238-263.

Tedeschi, R.G., & Calhoun, L.G. (2004). Posttraumatic growth: conceptual foundations and empirical 
evidence. Psychological inquiry, 15 (1), 1-18.

Treisman, K. (2017). A therapeutic treasure box for working with children and adolescents with  
developmental trauma: Creative techniques and activities. Jessica Kingsley Publishers.

Treisman, K. (2020). Becoming a trauma-informed organisation: reflections on the journey. Research in 
Practice.

Treisman, K. (2021). A Treasure Box for Creating Trauma-informed Organizations: A Ready-to-use  
Resource for Trauma, Adversity, and Culturally Informed, Infused and Responsive Systems. Jessica  
Kingsley Publishers.

Van der Kolk, B.A. (2005). Developmental Trauma Disorder: Toward a rational diagnosis for children 
with complex trauma histories. Psychiatric annals, 35 (5), 401.

Van der Kolk, B.A. (2014). The Body Keeps the Score: Brain, Mind, and Body in the Healing of Trauma.  
Penguin.

Warrington, C. (2013). Partners in care? Sexually exploited young people’s inclusion and exclusion 
from decision making about safeguarding. In M. Melrose & J. Pearce (Eds), Critical Perspectives on 
Child Sexual Exploitation and Trafficking (pp. 110 – 124). Palgrave Macmillan.

Webb, S. (2020). Trauma-informed practice with children, young people and their families: Webinar 1.

49

https://tce.researchinpractice.org.uk/
https://www.nice.org.uk/guidance/ng116
https://www.nice.org.uk/guidance/ng116
https://www.gov.uk/government/publications/working-definition-of-trauma-informed-practice/working-definition-of-trauma-informed-practice
https://www.gov.uk/government/publications/working-definition-of-trauma-informed-practice/working-definition-of-trauma-informed-practice
https://link.springer.com/article/10.1007/s10826-022-02467-y
https://link.springer.com/article/10.1007/s10826-022-02467-y
https://www.preventioninstitute.org/sites/default/files/publications/Adverse%20Community%20Experiences%20and%20Resilience.pdf
https://www.preventioninstitute.org/sites/default/files/publications/Adverse%20Community%20Experiences%20and%20Resilience.pdf


Funded by the Department for Education tce.researchinpractice.org.uk

Practice Principle 6: Responses to child exploitation and  
extra-familial harm must be curious, evidence-informed and  
knowledgeable
Allnock, D., & Rawden, J. (2020). The role of police in responding to child and adult vulnerability: A  
meta- analysis of 126 reviews of death and serious harm. Vulnerability Knowledge and Practice  
Programme.

Beckett, H., & Lloyd, J. (2022). Growing Pains: Developing safeguarding Responses to Adolescent 
Harm. In D. Holmes (Ed), Safeguarding young people: Risk, Rights, Resilience and Relationships (1st ed., 
pp. 61- 82). Jessica Kingsley Publishers.

Brown, S., Brady, G., Franklin, A., & Crookes, R. (2017). The use of tools and checklists to assess risk of 
child sexual exploitation: An exploratory study. Centre of Expertise on Child Sexual Abuse. https://www.
csacentre.org.uk/our-research/responding-to-csa/risk-tools/ 

Burton, V., & Revell, L. (2018). Professional curiosity in child protection: Thinking the unthinkable in a 
Neo-Liberal World. The British Journal of Social Work, 48 (6), 1508-523. https://doi.org/10.1093/bjsw/
bcx123

CIPD (2020). Creating learning cultures: assessing the evidence. Chartered Institute of Personnel and 
Development.

College of Policing (2014). Code of Ethics. https://www.college.police.uk/ethics/code-of-ethics

College of Policing (2022). Effective supervision: guidelines. https://assets.college.police.uk/s3fspub-
lic/2022-04/Effective-supervision-guidelines.pdf

Child Safeguarding Practice Review Panel (2020). It was hard to escape: safeguarding children at risk 
from criminal exploitation. Department for Education.

Coleman, J., & Hagell, A. (2022). Understanding the Age of Adolescence. In D. Holmes (Ed),  
Safeguarding young people: Risk, Rights, Resilience and Relationships (1st ed., pp. 39-60). Jessica  
Kingsley Publishers.

Firmin, C., Lefevre, M., Huegler, N., & Peace, D. (2022). Safeguarding Young People Beyond the Family 
Home: Responding to Extra-Familial Risks and Harms. Policy Press. https://policy.bristoluniversitypress.
co.uk/safeguarding-young-people-beyond-the-family-home

Flyvbjerg, B., Landman, T., & Sanford, S. (2012). Real Social Science: Applied Phronesis. Cambridge 
University Press.

Franklin, A., Brown, S., & Brady, G. (2018). The use of tools and checklists to assess the risk of child  
sexual exploitation: lessons from UK practice. Journal of Child Sexual Abuse, 27 (8), 978-997. https:// 
doi.org/10.1080/10538712.2018.1510453

General Medical Council (2024). Good medical practice. https://www.gmc-uk.org/-/media/docu-
ments/good-medical-practice---english-20200128_pdf-51527435.pdf

Godar, R. (2020). Using data intelligently to understand child exploitation. Tackling Child Exploitation 
Support Programme.

50

https://tce.researchinpractice.org.uk/
https://www.csacentre.org.uk/our-research/responding-to-csa/risk-tools/
https://www.csacentre.org.uk/our-research/responding-to-csa/risk-tools/
https://doi.org/10.1093/bjsw/bcx123
https://doi.org/10.1093/bjsw/bcx123
https://www.college.police.uk/ethics/code-of-ethics
https://assets.college.police.uk/s3fs-public/2022-04/Effective-supervision-guidelines.pdf
https://assets.college.police.uk/s3fs-public/2022-04/Effective-supervision-guidelines.pdf
https://policy.bristoluniversitypress.co.uk/safeguarding-young-people-beyond-the-family-home
https://policy.bristoluniversitypress.co.uk/safeguarding-young-people-beyond-the-family-home
https://www.tandfonline.com/doi/full/10.1080/10538712.2018.1510453
https://www.tandfonline.com/doi/full/10.1080/10538712.2018.1510453
https://www.gmc-uk.org/-/media/documents/good-medical-practice---english-20200128_pdf-51527435.pdf
https://www.gmc-uk.org/-/media/documents/good-medical-practice---english-20200128_pdf-51527435.pdf


Funded by the Department for Education tce.researchinpractice.org.uk

Harrison, M., & Graham, I.D. (2021). Knowledge Translation in Nursing and Healthcare: A Roadmap to 
Evidence-Informed Practice. Wiley-Blackwell.

Hickle, K., & Hallett, S. (2016). Mitigating harm: considering harm reduction principles in work with 
sexually exploited young people. Children and Society, 30 (4), 302-313. https://doi.org/10.1111/ 
chso.12145

Independent Review of Children’s Social Care (2022). The independent review of children’s social care: 
Final report. https://www.gov.uk/government/publications/independent-review-of-childrens-so-
cial-care-final-report

Knight, A. D., Lowe, T., Brossard, M., & Wilson, J. (2019). A Whole New World: Funding and  
Commissioning in Complexity. Collaborate CIC.

Langhoff, K., Lefevre, M., & Larkin, R. (2024). Shipping containers and speed boats: Exploring the  
contexts and relational spaces professionals navigate to safeguard young people from criminal  
exploitation. Journal of Children's Services, 19(2), 74–87. https://doi.org/10.1108/JCS-08-2022-0024

Lowe, T. (2021). Human Learning Systems: Public Service for the Real World. Centre for Public Impact. 
https://www.centreforpublicimpact.org/assets/documents/hls-real-world.pdf

Munro, E. (2011). The Munro review of child protection: final report: a child-centred system. TSO.

Nursing and Midwifery Council (2018). The Code: professional standards of behaviour for nurses,  
midwives and nursing associates. https://www.nmc.org.uk/globalassets/sitedocuments/nmcpublica-
tions/nmc-code.pdf

Owens, R., & Lloyd, J. (2023). From behaviour-based to ecological: Multi-agency  
partnership responses to extra-familial harm. Journal of Social Work, 23(4), 741-760. https://doi.
org/10.1177/14680173231162553

Peace, D. (2018). Responding to safeguarding concerns in local businesses and neighbourhoods. https://
www.contextualsafeguarding.org.uk/media/nyrlubok/responding-to-safeguardingconcerns-in-lo-
cal-businesses.pdf

Research in Practice (2003). A review of literature on leading evidence informed practice. Research in 
Practice.

Social Care Institute for Excellence (2013) Effective supervision in a variety of settings. https://www. 
scie.org.uk/publications/guides/guide50/

Staempfli, A. (2020). Enabling evidence-informed practice. Research in Practice.

Social Work England (2019). Professional standards. https://www.socialworkengland.org.uk/stand-
ards/professional-standards/

Tackling Child Exploitation Support Programme (2021). Greater Manchester Bespoke Support  
Project. https://tce.researchinpractice.org.uk/bespoke-projects/greater-manchester-bespokesup-
port/

Tackling Child Exploitation Support Programme (2021). Redcar & Cleveland Bespoke Support Project. 
https://tce.researchinpractice.org.uk/bespoke-projects/redcar-cleveland-bespokesupport-project/

51

https://tce.researchinpractice.org.uk/
https://onlinelibrary.wiley.com/doi/10.1111/chso.12145
https://onlinelibrary.wiley.com/doi/10.1111/chso.12145
https://www.gov.uk/government/publications/independent-review-of-childrens-social-care-final-report
https://www.gov.uk/government/publications/independent-review-of-childrens-social-care-final-report
https://doi.org/10.1108/JCS-08-2022-0024
https://www.centreforpublicimpact.org/assets/documents/hls-real-world.pdf
https://www.nmc.org.uk/globalassets/sitedocuments/nmc-publications/nmc-code.pdf
https://www.nmc.org.uk/globalassets/sitedocuments/nmc-publications/nmc-code.pdf
https://doi.org/10.1177/14680173231162553
https://doi.org/10.1177/14680173231162553
https://www.contextualsafeguarding.org.uk/media/nyrlubok/responding-to-safeguarding-concerns-in-local-businesses.pdf
https://www.contextualsafeguarding.org.uk/media/nyrlubok/responding-to-safeguarding-concerns-in-local-businesses.pdf
https://www.contextualsafeguarding.org.uk/media/nyrlubok/responding-to-safeguarding-concerns-in-local-businesses.pdf
https://www.scie.org.uk/publications/guides/guide50/
https://www.scie.org.uk/publications/guides/guide50/
https://www.socialworkengland.org.uk/standards/professional-standards/
https://www.socialworkengland.org.uk/standards/professional-standards/
https://tce.researchinpractice.org.uk/bespoke-projects/greater-manchester-bespoke-support/
https://tce.researchinpractice.org.uk/bespoke-projects/greater-manchester-bespoke-support/
https://tce.researchinpractice.org.uk/bespoke-projects/redcar-cleveland-bespoke-support-project/


Funded by the Department for Education tce.researchinpractice.org.uk

Thacker, H., Anka, A., & Penhale, B. (2019). Could curiosity save lives? An exploration into the value of 
employing professional curiosity and partnership work in safeguarding adults under the Care Act 
2014. The Journal of Adult Protection, 21 (5), 252-267. https://doi.org/10.1108/JAP-04-20190014

Warrington, C. (2013). Partners in care? Sexually exploited young people’s inclusion and exclusion 
from decision making about safeguarding. In M. Melrose & J. Pearce (Eds), Critical Perspectives on 
Child Sexual Exploitation and Trafficking (1st ed., pp. 110 – 124). Palgrave Macmillan

Warrington, C. (2016). Guide to young people’s perspectives on professional support for child sexual  
exploitation. Community Care Inform.

Warrington, C., & Larkins, C. (2019). Children at the centre of safety: challenging the false  
juxtaposition of protection and participation. Journal of Children’s Services, 14 (3), 133-142.

Williams, J. (2019). Safe Uncertainty. Research in Practice, Practice Supervisor Development  
Programme.

Wroe, L.E., & Lloyd, J. (2020). Watching over or working with? Understanding social work innovation in 
response to extra-familial harm. Social Sciences, 9 (4), 37. https://doi.org/10.3390/socsci9040037

Wroe. L, & Manister. M, (2024). Relationship of trust and surveillance in the first national piloting of 
Contextual Safeguarding in England and Wales. Critical and Radical Social Work, 12, 205–229. https://
doi.org/10.1332/20498608y2023d000000014

Practice Principle 7: Responses to child exploitation and  
extra-familial harm must approach parents and carers as partners
Action for Children. (2024). Shattered lives, stolen futures: The Jay review of criminally exploitated  
children. https://www.actionforchildren.org.uk/our-work-and-impact/policy-work-cam-
paigns-and-research/policy-reports/the-jay-review-of-criminally-exploited-children/

Barnardo’s (2017). Impact Report Summary. https://www.barnardos.org.uk/sites/default/files/uploads/
Barnardos%20impact%20report%202017%20summary.pdf

Beckett, H., Holmes, D., & Walker, J. (2017). Child sexual exploitation. Definition & Guide for  
Professionals: Extended text. University of Bedfordshire and Research in Practice.

Beckett, H. (2019). Moving beyond discourses of agency, gain and blame: reconceptualising young 
people’s experiences of sexual exploitation. In J. Pearce (Ed), Child Sexual Exploitation: Why theory 
matters (1st ed., pp. 23-42). Policy Press.

Bovarnick, S., Scott, S., & Pearce, J. (2017). Direct work with sexually exploited or at risk children and 
young people: A rapid evidence assessment. University of Bedfordshire and Barnardo’s.

Children’s Commissioner for England (2019). Childhood vulnerability in England. https://www.children-
scommissioner.gov.uk/report/childhood-vulnerability-in-england-2019/

D'Arcy, K. Dhaliwal, S. Thomas, R. with Brodie, I., & Pearce, J. (2015). Families and Communities Against 
Child Sexual Exploitation (FCASE) Final Evaluation Report. University of Bedfordshire.

52

https://tce.researchinpractice.org.uk/
https://doi.org/10.1108/JAP-04-2019-0014
https://doi.org/10.3390/socsci9040037
https://doi.org/10.1332/20498608y2023d000000014
https://doi.org/10.1332/20498608y2023d000000014
https://www.actionforchildren.org.uk/our-work-and-impact/policy-work-campaigns-and-research/policy-reports/the-jay-review-of-criminally-exploited-children/
https://www.actionforchildren.org.uk/our-work-and-impact/policy-work-campaigns-and-research/policy-reports/the-jay-review-of-criminally-exploited-children/
https://www.barnardos.org.uk/sites/default/files/uploads/Barnardos%20impact%20report%202017%20summary.pdf
https://www.barnardos.org.uk/sites/default/files/uploads/Barnardos%20impact%20report%202017%20summary.pdf
https://www.childrenscommissioner.gov.uk/report/childhood-vulnerability-in-england-2019/
https://www.childrenscommissioner.gov.uk/report/childhood-vulnerability-in-england-2019/


Funded by the Department for Education tce.researchinpractice.org.uk

Department for Education. (2023). Children's social care: Stable homes, built on love. https://assets.
publishing.service.gov.uk/media/642460653d885d000fdade73/Children_s_social_care_stable_
homes_consultation_February_2023.pdf

Department for Education. (2025). Families first programme: Guidance for implementation. https://
assets.publishing.service.gov.uk/media/6825b992a60aeba5ab34e006/The_families_first_partner-
ship_programme_guide.pdf 

Dunst, C.J., & Trivette, C.M. (2009). Capacity-Building Family-Systems Intervention Practices. Journal 
of Family Social Work, 12 (2), 119-143.

Firmin, C. (2017) Contextual safeguarding: An overview of the operational, strategic and conceptual 
framework. University of Bedfordshire. https://www.contextualsafeguarding.org.uk/media/lkmb-
b2m2/cs-briefing-2020-final.pdf

Firmin, C. (2020) Contextual Safeguarding and Child Protection: Rewriting the Rules (1st ed.).  
Routledge.

Fraser, A., & Irwin-Rogers, K. (2021). A public health approach to violence reduction. https://tce.re-
searchinpractice.org.uk/a-public-health-approach-to-violence-reduction-strategic-briefing/

Harris, J., Roker, D., Shuker, L., Brodie, I., D’Arcy, K., Dhaliwal, S., & Pearce, J. (2017). Evaluation of the 
Alexi Project ‘Hub and Spoke’ programme of CSE service development. Final report. University of  
Bedfordshire.

HM Government (2023). Joint targeted area inspections of the multi-agency response to  
serious youth violence. https://www.gov.uk/government/publications/joint-targeted-area-inspec-
tions-of-the-multi-agency-response-to-serious-youth-violence

Independent Review of Children’s Social Care (2022). The independent review of children’s social care: 
Final report. https://www.gov.uk/government/publications/independent-review-of-childrens-so-
cial-care-final-report

Ivison Trust (2024) Ivison Trust Parent Liaison Officer (PLO) evaluation: Final Report. https://ivisontrust.
org.uk/wp-content/uploads/2024/07/Ivison-Trust_Evaluation-2024.pdf 

Lloyd, J., & Firmin, C. (2020). No further action: contextualising social care decisions for children  
victimised in extra-familial settings. Youth Justice, 20 (1), 79-92.

Maxwell, N. (2022). I’m Trying to Save My Family: Parent Experiences of Child Criminal Exploitation. Youth 
Justice. https://doi.org/10.1177/14732254221122559

Maxwell, N., & Wallace, C. (2021). Child criminal exploitation in Wales. Cardiff University.

MacLeod, J., & Nelson, G. (2000). Programs for the promotion of family wellness and the prevention of 
child maltreatment: a meta-analytic review. Child Abuse Neglect, 24 (9), 1127-49.

Mendez-Sayers, E. (2022). Re-configuring services: Key drivers for adapting responses to child  
exploitation. https://tce.researchinpractice.org.uk/re-configuring-services-key-drivers-foradapt-
ing-responses-to-child-exploitation/

53

https://tce.researchinpractice.org.uk/
https://assets.publishing.service.gov.uk/media/642460653d885d000fdade73/Children_s_social_care_stable_homes_consultation_February_2023.pdf
https://assets.publishing.service.gov.uk/media/642460653d885d000fdade73/Children_s_social_care_stable_homes_consultation_February_2023.pdf
https://assets.publishing.service.gov.uk/media/642460653d885d000fdade73/Children_s_social_care_stable_homes_consultation_February_2023.pdf
https://assets.publishing.service.gov.uk/media/6825b992a60aeba5ab34e006/The_families_first_partnership_programme_guide.pdf
https://assets.publishing.service.gov.uk/media/6825b992a60aeba5ab34e006/The_families_first_partnership_programme_guide.pdf
https://assets.publishing.service.gov.uk/media/6825b992a60aeba5ab34e006/The_families_first_partnership_programme_guide.pdf
https://www.contextualsafeguarding.org.uk/media/lkmbb2m2/cs-briefing-2020-final.pdf
https://www.contextualsafeguarding.org.uk/media/lkmbb2m2/cs-briefing-2020-final.pdf
https://tce.researchinpractice.org.uk/a-public-health-approach-to-violence-reduction-strategic-briefing/
https://tce.researchinpractice.org.uk/a-public-health-approach-to-violence-reduction-strategic-briefing/
https://www.gov.uk/government/publications/joint-targeted-area-inspections-of-the-multi-agency-response-to-serious-youth-violence
https://www.gov.uk/government/publications/joint-targeted-area-inspections-of-the-multi-agency-response-to-serious-youth-violence
https://www.gov.uk/government/publications/independent-review-of-childrens-social-care-final-report
https://www.gov.uk/government/publications/independent-review-of-childrens-social-care-final-report
https://ivisontrust.org.uk/wp-content/uploads/2024/07/Ivison-Trust_Evaluation-2024.pdf
https://ivisontrust.org.uk/wp-content/uploads/2024/07/Ivison-Trust_Evaluation-2024.pdf
https://doi.org/10.1177/14732254221122559
https://tce.researchinpractice.org.uk/re-configuring-services-key-drivers-for-adapting-responses-to-child-exploitation/
https://tce.researchinpractice.org.uk/re-configuring-services-key-drivers-for-adapting-responses-to-child-exploitation/


Funded by the Department for Education tce.researchinpractice.org.uk

Owens, R., & Bradbury-Leather, V. (2025). How family group conferencing can support a contextual  
safeguarding response to community-based youth harm: Lessons for practice from a participatory study. 
The British Journal of Social Work, 55(1), 532–553. https://doi.org/10.1093/bjsw/bcae157 

PACE (2019). The Relational Safeguarding Model – Best practice in working with families affected by 
child exploitation. https://ivisontrust.org.uk/wp-content/uploads/Relational-Safeguarding-Mod-
el-2019-digital.pdf

Plimmer, R. (2020). Exploring the Characteristic Profile and Parental Experiences of Child Criminal  
Exploitation Within Shropshire. We Are With You. https://www.wearewithyou.org.uk/who-we-are/ 
research/

Scott, S., McNeish, D., Bovarnick, S., & Pearce, J.J. (2019). What works in responding to child sexual  
exploitation. University of Bedfordshire.

Slettebø, T. (2013). Partnership with Parents of Children in Care: A Study of Collective User  
Participation in Child Protection Services. British Journal of Social Work, 43 (3), 579-595. https://doi.
org/10.1093/bjsw/bcr188

Smeaton, E. (2013). Working with Children and Young People who Experience Running Away and Child 
Sexual Exploitation: An evidence- based guide for practitioners. Barnardo’s.

SPACE (2021). County lines: ‘this parent-blaming response does nothing to protect exploited  
children’. https://www.communitycare.co.uk/2021/12/09/county-lines-this-parent-blamingre-
sponse-does-nothing-to-protect-exploited-children/

Tedam, P., & Cane, T. (2022). ‘We started talking about race and racism after George Floyd’: insights 
from research into practitioner preparedness for anti-racist social work practice in England. Critical 
and Radical Social Work, 10 (2), 260-279. https://doi.org/10.1332/20498602 2X16547711540394

Practice Principle 8: Responses to child exploitation and  
extra-familial harm must create safer spaces and places for children 
and young people
Allnock, D., Beckett, H., Soares, C., Starbuck, L., Warrington, C., & Walker, J. (2022). Learning from the 
experts - understanding the mental health and emotional wellbeing needs of those who experience 
sexual abuse during adolescence. https://www.beds.ac.uk/media/3qjmxdlq/uob_sylrc_learningfrom-
expertsreport_full-report.pdf

Billingham, L., & Irwin-Rogers, K. (2021). The terrifying abyss of insignificance: marginalisation,  
mattering and violence between young people. Onati Socio-Legal Series, 11 (5), 1222–1249. https://doi.
org/10.35295/osls.iisl/0000-0000-0000-1178

Beckett, H. (2011). Not a world away: the sexual exploitation of children and young people in Northern 
Ireland. Barnardo’s Northern Ireland: Belfast.

Beckett, H. (2019). Moving beyond discourses of agency, gain and blame: reconceptualising young 
people’s experiences of sexual exploitation. In J. Pearce (Ed), Child Sexual Exploitation: Why Theory 
Matters (pp. 23-42). Bristol University Press.

54

https://tce.researchinpractice.org.uk/
https://doi.org/10.1093/bjsw/bcae157
https://ivisontrust.org.uk/wp-content/uploads/Relational-Safeguarding-Model-2019-digital.pdf
https://ivisontrust.org.uk/wp-content/uploads/Relational-Safeguarding-Model-2019-digital.pdf
https://www.wearewithyou.org.uk/who-we-are/research/
https://www.wearewithyou.org.uk/who-we-are/research/
https://academic.oup.com/bjsw/article/43/3/579/1637957
https://academic.oup.com/bjsw/article/43/3/579/1637957
https://www.communitycare.co.uk/2021/12/09/county-lines-this-parent-blaming-response-does-nothing-to-protect-exploited-children/
https://www.communitycare.co.uk/2021/12/09/county-lines-this-parent-blaming-response-does-nothing-to-protect-exploited-children/
https://bristoluniversitypressdigital.com/view/journals/crsw/10/2/article-p260.xml
https://www.beds.ac.uk/media/3qjmxdlq/uob_sylrc_learningfromexpertsreport_full-report.pdf
https://www.beds.ac.uk/media/3qjmxdlq/uob_sylrc_learningfromexpertsreport_full-report.pdf
https://doi.org/10.35295/osls.iisl/0000-0000-0000-1178
https://doi.org/10.35295/osls.iisl/0000-0000-0000-1178


Funded by the Department for Education tce.researchinpractice.org.uk

Beckett, H., Holmes, D., & Walker, J. (2017). Child sexual exploitation: definition & guide for  
professionals: extended text. University of Bedfordshire. https://www.beds.ac.uk/media/86735/uob-
rip-cse-guidancefeb2017.pdf

Beckett, H., Warrington, C., & Devlin, J. M. (2019). Learning about online sexual harm: Executive  
Summary. https://pdscp.co.uk/wp-content/uploads/2022/04/learning-about-online-sexu-
al-harm-executive-summary-nov-2019.pdf

Bronfenbrenner, U. (1994). Ecological Models of Human Development. In M. Gauvain & M. Cole (Eds), 
International Encyclopaedia of Education (Vol. 3, pp. 37–43). Freeman.

Child Safeguarding Practice Review Panel. (2025). “It’s silent”: Race, racism and safeguarding  
children (Panel Briefing 4). Government of the United Kingdom. https://www.gov.uk/government/
publications/race-racism-and-safeguarding-children

Coleman, J. (2011). The Nature of Adolescence. 4th Edition. Routledge. 

Department for Education (2023a). Working together to safeguard children 2023: A guide to  
multi-agency working to help, protect and promote the welfare of children. https://www.gov.uk/gov-
ernment/publications/working-together-to-safeguard-children--2

Dhaliwal, S., D’Arcy, K., & Thomas, R. (2015). Community awareness raising on child sexual exploitation: 
Possibilities and problems. Safer Communities, 14 (1), 4–15. https://doi.org/10.1108/ SC-03-2015-0010

Featherstone, B., & Gupta, A. (2018). Protecting children: A social model. Policy Press.

Firmin, C. (2017). Contextual safeguarding: An overview of the operational, strategic and conceptual 
framework. University of Bedfordshire. https://www.contextualsafeguarding.org.uk/media/lkmb-
b2m2/cs-briefing-2020-final.pdf

Firmin, C. (2020). Contextual Safeguarding and Child Protection: Rewriting the Rules. Routledge.

Firmin, C., Wroe, L., & Lloyd, J. (2019). Safeguarding and exploitation: complex, contextual and  
holistic approaches. https://tce.researchinpractice.org.uk/wp-content/uploads/2020/02/Safeguard-
ing-and-exploitation-complex-contextual-and-holistic-approaches.pdf

Firmin, C.E., Wroe, L., & Bernard, D. (2022). Last Resort or Best Interest? Exploring the Risk and Safety 
Factors That Inform the Rates of Relocation for Young People Abused in Extra-Familial Settings. The 
British Journal of Social Work, 52 (1), 573–592. https://doi.org/10.1093/bjsw/bcab106

Firmin, C., Lefevre, M., Langhoff, K., & Ruch, G. (2024). A line in the sand: Moving from surface  
improvement to foundational shifts to develop effective responses to extra-familial risks and harms. 
The British Journal of Social Work. https://doi.org/10.1093/bjsw/bcae193

Hanson, E., & Holmes, D. (2014). That Difficult Age: Developing a more effective response to risks in 
adolescence. https://www.researchinpractice.org.uk/children/publications/2014/november/that-dif-
ficult-age-developing-a-more-effective-response-to-risks-in-adolescence-evidencescope-2014/

Langhoff, K., Lefevre, M., & Larkin, R. (2024). Shipping containers and speed boats: Exploring the  
contexts and relational spaces professionals navigate to safeguard young people from criminal  
exploitation. Journal of Children's Services, 19(2), 74–87. https://doi.org/10.1108/JCS-08-2022-0024

55

https://tce.researchinpractice.org.uk/
https://www.beds.ac.uk/media/86735/uob-rip-cse-guidancefeb2017.pdf
https://www.beds.ac.uk/media/86735/uob-rip-cse-guidancefeb2017.pdf
https://pdscp.co.uk/wp-content/uploads/2022/04/learning-about-online-sexual-harm-executive-summary-nov-2019.pdf
https://pdscp.co.uk/wp-content/uploads/2022/04/learning-about-online-sexual-harm-executive-summary-nov-2019.pdf
https://www.gov.uk/government/publications/race-racism-and-safeguarding-children
https://www.gov.uk/government/publications/race-racism-and-safeguarding-children
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://doi.org/10.1108/SC-03-2015-0010
https://www.contextualsafeguarding.org.uk/media/lkmbb2m2/cs-briefing-2020-final.pdf
https://www.contextualsafeguarding.org.uk/media/lkmbb2m2/cs-briefing-2020-final.pdf
https://tce.researchinpractice.org.uk/wp-content/uploads/2020/02/Safeguarding-and-exploitation-complex-contextual-and-holistic-approaches.pdf
https://tce.researchinpractice.org.uk/wp-content/uploads/2020/02/Safeguarding-and-exploitation-complex-contextual-and-holistic-approaches.pdf
https://doi.org/10.1093/bjsw/bcab106
https://doi.org/10.1093/bjsw/bcae193
https://www.researchinpractice.org.uk/children/publications/2014/november/that-difficult-age-developing-a-more-effective-response-to-risks-in-adolescence-evidence-scope-2014/
https://www.researchinpractice.org.uk/children/publications/2014/november/that-difficult-age-developing-a-more-effective-response-to-risks-in-adolescence-evidence-scope-2014/
https://doi.org/10.1108/JCS-08-2022-0024


Funded by the Department for Education tce.researchinpractice.org.uk

Lefevre, M., Huegler, N., Lloyd, J., Owens, R., Damman, J., Ruch, G., & Firmin, C. (2024). Innovation in  
social care: New approaches for young people affected by extra-familial risks and harms. Bristol  
University Press.

Lloyd, J., & Fritz, D. (2017). The role of detached youth work in preventing and identifying sexual 
harm. In H. Beckett & J. Pearce (Eds), Understanding and Responding to Child Sexual Exploitation 
(1st ed., pp. 107-120). Abingdon: Routledge.

Shuker, L. (2013). Constructs of safety for children in care affected by sexual exploitation. In M.  
Melrose & J. Pearce (Eds), Critical perspectives on child sexual exploitation and related trafficking (1st 
ed., pp. 125-138). Palgrave Macmillan.

Smallbone, S., Marshall, W.L., & Wortley, R. (2013). Preventing child sexual abuse: Evidence, policy and 
practice. Willan.

Weston, S., & Mythen, G. (2023). Child sexual exploitation and the adoption of public health  
approaches to prevention: Critical reflections on evolving processes and practices. Crime Prevention 
and Community Safety, 25, 227–242. https://doi.org/10.1057/s41300-023-00183-3

World Health Organization (2021). The public health approach.

Wroe. L, & Manister. M, (2024). Relationship of trust and surveillance in the first national piloting of 
Contextual Safeguarding in England and Wales. Critical and Radical Social Work, 12, 205–229. https://
doi.org/10.1332/20498608y2023d000000014

56

https://tce.researchinpractice.org.uk/
https://doi.org/10.1057/s41300-023-00183-3
https://doi.org/10.1332/20498608y2023d000000014
https://doi.org/10.1332/20498608y2023d000000014


NCB RIP (trading as Research in 
Practice) is a subsidiary of National 
Children’s Bureau

Company No: 15336152  
Charity No: 1211290  
VAT No: 645183336

Registered office: 23 Mentmore 
Terrace, Hackney, London E8 3PN

Citation: Yeo, A.; Kiff, J.; Millar, H. and Beckett, H. (2023) Tackling Child Exploitation Support 
Programme: Practice Principles Research Summary. Tackling Child Exploitation Support  
Programme (Updated 2026, by Kiff, J.)

Tackling Child Exploitation  
Support Programme 
23 Mentmore Terrace,  
Hackney, London E8 3PN

Authors: 
Alice Yeo 
Joseph Kiff 
Hannah Millar 
Dr Helen Beckett

www.tce.researchinpractice.org.uk

ask@researchinpractice.org.uk

© Crown Copyright 2026

This resource is supported by the Department for Education.

https://tce.researchinpractice.org.uk/
mailto:ask@researchinpractice.org.uk

